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The purpose of this study was to examine the attitudes of Black parent childrearing practices of learning disabled children and those who have normal achieving
children in a southwestern United States urban school district. The study examined
selected variables on the Parental Attitude Research Instrument (PAR!).
The population from which the sample was selected was Black mothers whose
children attended middle schools in a school district with a large enrollment of
Black students located in Houston, Texas during the spring semester of 1987. To
obtain the sample of mothers from the population, the random sampling technique
was used for the parents of children of the normal achieving group.

The total

population of parents of children with learning disabilities was used in the other
group.
The instrument utilized for this survey was the Parental Attitude Research
Instrument. Of the 130 parents, 120 completed the instrument, resulting in a total
return rate of 92.3%.

The One- and Two-Way Analysis of Variance (ANOVA)

1

2

technique was used to analyze the data, with a level of significance established at
.05.

The results of this study revealed that one major, two sub-hypotheses, and
three minor hypotheses were significant.

Significant differences were found to

exist between the attitudes of Black parents toward child-rearing practices with
learning disabled children and those with normal achieving children when compared
to the following variables:

Major Hypothesis:

Democratic attitudes

Sub-Hypotheses:

Democratic attitudes and highest education level
Authoritarian control and marital status

Minor Hypotheses:

Irritability experienced
Encouraging verbalization
Equali tarianism

Recommended suggestions for further research include the following:
1.

A study of Black parent-child relationships as they affect the cognitive
development of children with learning disabilities.

2.

A study should be conducted on the attitudes and child-rearing practices of Black mothers of children who have learning disabilities on an
individual basis.

3.

A study should be conducted to include other handicapping conditions
and normal achieving children.
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Chapter 1

INTRODUCTION

Is there a parent who is ever prepared to be the parent of a handicapped
child? The identification of a mother and a father in that role always comes as a
painful surprise.

Feelings of shock, disbelief, fear, anger, sadness, and guilt are

initially experienced by parents when faced with the reality of having a handicapped child.
Parental responsibility for the actions, behaviors, disabilities, progress - the
very life of their child -

has the possibility of being a tremendous source of

emotional conflict for parents of handicapped children.

Whatever degree of

psychological and social maturity has been developed in every party with handicapped children, the obligations to fulfill the role of childbearers are still
realistically imposed upon these parents by society.

They, like all parents, are

fully implicated in the behavioral and genetic actualization of their children.
Confronted with that obligation, how do these parents proceed?

Much of the

contemporary theorizing about rearing practices of handicapped children is essentially inseparable from the question of how parents live their lives.
The parent-child relationship is one of the most basic relationships in the
human community.

The perceived role of parents of handicapped children has

changed over time. A major theme that has only begun to be modified in the last
few years is that parents are in some sense responsible for their child's handicap or

1
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behavioral deviation. The theme is easily identified in the historical literature on
parents.
In most past societies, people with handicapped conditions were shunned or
rejected.

In many cultures, a child born with a handicap was viewed as an evil

omen or a sign of the moral corruptness of the parents. In medieval Europe the
retarded and mentally ill were sometimes burned to death as witches or agents of
the devil. Even in more recent times individuals with handicaps were considered to
be victims of a cruel twist of fate, but persons to be avoided nevertheless.
Fa milies with children with special needs were looked upon as struggling martyrs,
people to be admired for their virtuous submission to the differings of their tragic
offspring (McNamara and McNamara, 1977).
Developing public and parent understanding about handicapping conditions has
been a slow process.

Giving birth to a child with special needs is no longer

considered to be punishment by God. But according to Paul and Porter (1981):
Whether through mistakes by parents during pregnancy,
impotent socio-economic circumstances or inadequate
parenting that results in defective socialization, parents are
often perceptually connected to the cause of their child's
handicap. (p. 7)
Parents of handicapped children function in a double bind. Societal attitudes
gr ea tly influence how handicapped children are treated and thought of in the home.
In no area of family life are the issues of appropriate behavior and the boundary of
r esponsibility between the family and community institutions more important than
in those having to do with rearing children. The question of how to raise children is
complex but even more complicated for Black parents of handicapped children
because of certain social, economical, and educational factors.

3

The learning disabled child, as seen by his environment as deviating in some
manner from the expectations of the average child, calls for modifications in the
usual child-rearing practices. In adopting a perspective on Black parenting of the
handicapped child, one must consider the day-to-day living experiences of Black
parents in a culturally pluralistic society. Historically and currently, Black parents
are influenced by numerous factors whether social, financial, educational, or any
combination thereof.
One major influence on Black child-rearing practices is economic in nature.
The socio-economic status of the Black family plays a major role in child-rearing
practices.

The lack of financial earnings forces many families to survive in

situations with insufficient resources, where basic human needs are unmet.

This

causes parental absence from the home, affects nutrition and medical care, and
limits cultural enrichment opportunities.
According to the Statistical Abstract of the U.S. (1985), there were 8,916,000
Black households in the United States, and of that number 4,012,000 (approximately
47%) were headed by the female in 1983, whereas, there were 73,182,000 white
households and only 18,066,000 (25%) of that number were headed by females. A
comparison of the economic characteristics of the two races also showed a
remarkable difference in the family income.

Black families earning less than

$5,000 represented 17% of the total Black population and white families earning
less than $5,000 represented 4.6% of the total white population. In 1983, 35.6% of
Blacks had earnings below the poverty level in comparison to 12.0% of white
persons.
Another influence is the lack of information about, and skill in, implementing
primary roles within the family.

While the role of the parent is basic to our

society, many Black parents are generally provided little direct assistance in

4

fulfilling their roles effectively. In earlier periods of Black history, the extended
family structure provided a model of parents' roles. This kind of apprenticeship is
less available today in the so-called isolated nuclear family.
There are many forces that work against the interests of the integrity of the
family according to Paul and Porter (1981).
The family can become a kind of repository of social
conflict and unrest. There is an on-going dynamic social
tension between family values and constantly changing
values in the society. (p. 7)
Historically and currently, the perceived and actual role and function of the
family has changed, and it will continue to change throughout the life of an
individual. The Black parent must see to it that the integrity and viability of the
family as a social unit in a culturally pluralistic society is protected and its
functions continued.
Lastly, the daily experiences in the life of Black parents are also affected by
educational attainment. The Statistical Abstract of the U.S. revealed for the year
1983 only 79.2% of the Black population between the ages of 25-34 completed four
years of high school or more.
Hulbert (1984) pointed out that half of all the mothers who have their first
baby before they turn 18 years old do not receive their high school diplomas. An
alarming 56% of all Black babies are born out of wedlock and almost 40% of them
to teenagers.

Roughly 133,770 Black teenage girls who were not married had

babies. Adolescent parenthood is not a sudden development in the Black community, even though it is a disproportionately Black problem.

Upon viewing this

problem, one can conclude that the lack of information about, and the skill in,
implementing the role of primary caretaker within the family is a major influence
on Black parent child-rearing practices.

5

Not only is it difficult to raise children who are normal, it is increasingly
difficult for parents to manage, cope, and guide the lives of chlidren with learning
disabilities. Upon reviewing the literature, it is apparent that there is a need for
this investigation as it related to Black parents and their experiences in rearing
disabled children.

Statement of the Problem
The major effort in this study was to compare the attitudes of Black parent
child-rearing practices of Learning Disabled (LD) children with those who have
normal achieving children in a southwestern United States urban school district.
This study examined selected variables on the Parental Attitude Research
Instr ument and those developed for the Demographic Data File.

Purpose of the Study
The purpose of this investigation was to determine if there are significant
differences in the attitudes toward child-rearing practices of Black parents who
have children with learning disabilities and those who have children who achieve
normally. More specifically, are there significant differences in the parent childrearing practices when those two groups of Black parents are compared on such
major factors as Authoritarian Control, Hostility-Rejection, Democratic Attitudes,
and twenty-three other selected variables as measured on the Parental Attitude
Research Instrument and those developed for the Demographic Data File?

Significance of the Study
Child rearing begins at the birth of a child. Parents can usually anticipate
the termination of this responsibility when their child is between eighteen and

6

twenty-five years of age. This point of termination is looked upon with ambivalent
feelings: on the one hand a sense of satisfaction is felt by the parent because the
child has reached a stage of independence; on the other hand, a sense of sorrow
because the family's patterns of mutual interdependence has been changed.
Pa rents need to be aware of their attitudes toward daily interaction with
their handicapped child and how this interaction affects their child's future
development. Rees (1983) illustrated this point in his declaration that parents who
subject their handicapped youngster to the same expectations as non-handicapped
siblings may impose undue pressure, needless frustration, and feelings of failure.
By being aware of their own true feelings or attitudes, they can evaluate their own
emotions in a more realistic framework. Formulating ideas and plans helps them
see positive aspects of raising a handicapped child. It reduces the monumental job
ahead to smaller, manageable tasks that can be shared so that no single chore is
overw helming.
Concerning attitudes, Ayroult (1977) emphasizes that to press a handicapped
child beyond his maximum abilities is not only an indulgence in unrealistic wishing
but crea tes tension for parents and child.

Parents must be able to tap the

maximum capacity of the child without stressing the system in which he/she is
raised.

Conversely, Ayroult also stated that the attitudes of passive parents

influence the child's future. From the behavior of parents, the handicapped child
may conclude that he/she is uninteresting and feels no desire to grow or participate
in what appears to be a drab, uninspiring world. These parents function out of duty
and not love, even though they are not irresponsible ones. They may never know
tha t t hey are failing as parents; as a result, the child develops no true individuality.
Seligman (1979) summarized Ayroult's (1977) points and wrote that some parents of
handica pped children over protect and do not stimulate their children to use the

7

abilities they have while others are so depressed that they cannot do much for their
children and withdraw the stimulation they need even more than other children.
Parenting a handicapped child realizes the worst fears of parents.

They

exper ience the societal reactions to and expectations for them as parents of the
child.

As "good" parents, it is expected that they will do all in their power to

accept, help, and rear their child. Therefore, this investigation will be significant
in t ha t it will provide school administrators and teachers with the acumen of
differences between parent attitudes toward child-rearing practices of children
with lea rning disabilities and parent attitudes toward child-rearing practices of
norm al achieving children.

Hypotheses
For the purpose of this investigation, three major hypotheses were formulat ed to determine if there were significant differences between Black parent
attitudes toward child-rearing practices of learning disabled children and those
with nor mal achieving children when compared to Authoritarian Control, HostilityRejection, and Democratic Attitudes.

For the purposes of analyzing the three

major null hypotheses in this investigation, twenty-one sub-hypotheses were
for mulated for testing.
The three major hypotheses and twenty-one sub-hypotheses tested are as
follows:

no 1 _0:

There is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to · the level of
authoritarian control.
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H01 _1: There is no significant difference between Black parents'

attitudes

toward

child-rearing

practices

with

learning

disabled children and those with normal achieving children
when compared to the level of authoritarian control and age
of parent.
H0 1 _2 : There is no significant difference between Black parents'

attitudes

toward

child-rearing

practices

with

learning

disabled children and those with normal achieving children
when compared to the level of authoritarian control and
marital status.
H0 1 _3 : There is no significant difference between Black parents'

attitudes

toward

child-rearing

practices

with

learning

disabled children and those with normal achieving children
when compared to the level of authoritarian control and
highest education level.
H0 1 _4 : There is no significant difference between Black parents'

attitudes

toward

child-rearing

practices

with

learning

disabled children and those with normal achieving children
when compared to the level of authoritarian control and
income level.
HO

1.5

: There is no significant difference between Black parents'

attitudes

toward

child-rearing

practices

with

learning

disabled children and those with normal achieving children
when compared to the level of authoritarian control and
grade of child.
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B0 1 _6 : There is no significant difference between Black parents'

a tti tu des

toward

child-rearing

practices

with

learning

disabled children and those with normal achieving children
when compared to the level of authoritarian control and sex
of child.
H0 1 _7 : There is no significant difference between Black parents'

attitudes

toward

child-rearing

practices

with

learning

disabled children and those with normal achieving children
when compared to the level of authoritarian control and age
of child.
H0 2 _0 : There is no significant difference between Black parents' attitudes

toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to the level of
hostility-rejection.
H0 2 _1: There is no significant difference between Black parents'

attitudes

toward

child-rearing

practices

with

learning

disabled children and those with normal achieving children
when compared to the level of hostility-rejection and age of
parent.
HO

2.2

: There is no significant difference between Black parents'

attitudes

toward

child-rearing

practices

with

learning

disabled children and those with normal achieving children
when compared to the level of hostility-rejection and marital
status.
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H0 2 •3: There is no significant difference between Black parents'

attitudes

toward

child-rearing

practices

with

learning

disabled children and those with normal achieving children
when compared to the level of hostility-rejection and highest
education level.
H0 2 _4: There is no significant difference between Black parents'

attitudes

toward

child-rearing

practices

with

learning

disabled children and those with normal achieving children
when compared to the level of hostility-rejection and income
level.
H0 2 _5 : There is no significant difference between Black parents'

a tti tu des

toward

child-rearing

practices

with

learning

disabled children and those with normal achieving children
when compared to the level of hostility-rejection and grade
of child.
H0 2 _6 : There is no significant difference between Black parents'

attitudes

toward

child-rearing

practices

with

learning

disabled children and those with normal achieving children
when compared to the level of hostility-rejection and sex of
child.
HO

2.7

: There is no significant difference between Black parents'

attitudes

toward

child-rearing

practices

with

learning

disabled children and those with normal achieving children
when compared to the level of hostility-rejection and age of
child.
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H0 3 . 0 : There is no significant difference between Black parents' attitudes

toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to the level of
democratic attitudes.
H03 _1: There is no significant difference between Black parents'

attitudes

toward

child-rearing

practices

with

learning

disabled children and those with normal achieving children
when compared to the level of democratic attitudes and age
of parent.
H0 3 _2: There is no significant difference between Black parents'

attitudes

toward

child-rearing

practices

with

learning

disabled children and those with normal achieving children
when compared to the level of democratic attitudes and
marital status.
H0 3 _3: There is no significant difference between Black parents'

attitudes

toward

child-rearing

practices

with

learning

disabled children and those with normal achieving children
when compared to the level of democratic attitudes and
highest education level.

uo 3 _4:

There is no significant difference between Black parents'
attitudes

toward

child-rearing

practices

with

learning

disabled children and those with normal achieving children
when compared to the level of democratic attitudes and
income level.

uo 3 _5:

There is no significant difference between Black parents'
attitudes

toward

child-rearing

practices

with

learning
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disabled children and those with normal achieving children
when compared to the level of democratic attitudes and
grade of child.
80 3 _6 : There is no significant difference between Black parents'

attitudes

toward

child-rearing

practices

with

learning

disabled children and those with normal achieving children
when compared to the level of democratic attitudes and sex
of child.
80 3 _7: There is no significant difference between Black parents'

attitudes

toward

child-rearing

practices

with

learning

disabled children and those with normal achieving children
when compared to the level of democratic attitudes and age
of child.

For purposes of complete analyses, the following twenty-three minor
hypotheses relative to Authoritarian Control, Hostility-Rejection, and Democratic
Attitudes, were formulated from the PARI and tested:
80 4:

There is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to the level of
seclusion practiced.

80 5 :

There is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to outside
influence experienced.

13
H06:

There is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to deification.

H0 7:

There is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to dependency
practiced.

H0 8:

There is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to breaking of
will practiced.

H0 9 :

There is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to strictness
practiced.

H0 10 :

There is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to approval of
activities practiced.

H0 11 :

There is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to intrusiveness
experienced.

H0 12 :

There is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
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those with normal achieving children when compared to fostering
dependency.
H0 13 :

There is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to suppression
of aggression practiced.

H0 14:

There is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to suppression
of sexuality practiced.

Ho 15 :

There is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to acceleration
of development.

uo 16:

There is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to avoidance of
communication practiced.

uo 17:

There is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to marital
conflicts experienced.

uo 18:

There is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to inconsiderateness of husband.
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B019= There is no significant difference between Black parents' attitudes

toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to ascendency
of mother experienced.
H0 20 :

There is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to martyrdom
exper ienced.

H0 21 :

There is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to fear of
hurting the child.

H0 22:

There is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to irritability
experienced.

H0 23 :

There is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to rejection of
the homemaker role.

Ho 24:

There is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to encouraging
verbalization.

Ho 25 :

There is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
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those

with

normal

achieving

children

when

compared

to

equalitarianism practiced.
H0 26 :

There is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to comradeship
and sharing practiced.

Assumptions
For the purpose of this investigation, the following assumptions were made:
1.

The sample subjects were representative of the population designated
for the purpose of this study.

2.

The questionnaire was self-administered; it was, therefore, assumed
that it was filled out accurately and in good faith by the participating
parent.

3.

The instrument is a valid and reliable measuring device for the
population studied.

Limitations
This investigation was subject to the following limitations:
1.

Selected variables were limited only to those measured by the
Parental Attitude Research Instrument (PARI) and demographic data
file.

2.

The generalizations of this investigation were limited only to the
population selected.

3.

Only two groups of parents were used in this investigation -

those

who have children with learning disabilities and those who have
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normal achieving children attending school in the identified school
district.

Definition of Terms
The following terms were defined according to their intended meaning
throughout this investigation:
1.

Authoritarian Control: Maternal regulations of the child's behavior and
environment.

2.

Hostility-Rejection: Maternal approval or opposition of the expression
of the child.

3.

Democratic Attitude: Maternal approval of positive expressions toward
child-rearing practices.

4.

Acceleration of Development:

A mother's feeling concerning the

desirable normal developmental process.
5.

Approval of Activity: The extent to which the mother believes that her
child must be kept active, busy, and achieving.

6.

Ascendency of Mother:

Mother's feeling of desirability to assume

control of the household.
7.

Attitude:

Value and beliefs which are held by a mother, father, or

guardian concerning child-rearing and the family life which may
influence the manner in which he/she interacts with the child.
8.

Avoidance of Communication:

The mother's encouragement of the

child to talk about his anxieties, conflicts, hostilities, and disagreements with parental policies.
9.

Breaking the Will: The mother maintaining an authoritarian role in her
discipline of the child through force or power.
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10.

Child Rearing Practice: The parent's day-to-day methods of raising or
promoting the educational and social growth of a child.

11.

Comradeship and Sharing:

A friendly relationship maintained with a

child.
12.

Deification:

The loyalty and reverence perceived by the mother from

the chlid.
13.

Dependency of Mother:

A mother's feelings and attitudes toward

responsibility for child-rearing (Freeman, 1970; Schaefer and Bell,
1958).
14.

Encouraging Verbalization: Allowing children to disagree with parental
views and to express their own opinions (Freeman, 1970).

15.

Egualitarianism:

The extent to which a mother treats her child as

equal.
16.

Excluding Outside Influences:

The need for the mother to control

values held by the child and the outside influence on the development of
attitudes and beliefs.
17.

Fear of Harming Baby: Unconscious hostile feeling toward the child.

18.

Fostering Dependency:

The attempt to overprotect the child from

being involved in independent action.
19.

Handicapped: A child who differs from the average or normal child in
(a) mental characteristics, (b) sensory abilities, (c) communication abilities, (d) social behavior, or (e) physical characteristics.

20.

Inconsiderateness of Husband:

The mother's attitude toward her

husband as it relates to whether he is kind, considerate, and helpful.
21.

Intrusiveness: A mother's feeling of involvement in the private life of
her child.
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22.

Irritability:

The frustration the mother experiences in the process of

rearing her child.
23.

Learning Disability (LD):

"A disorder in one or more of the basic

psychological processes involved in understanding or in using language,
spoken or written, which may manifest itself in an imperfect ability to
listen, think, speak, read, write, spell, or to do mathematical calcuations. The term includes such conditions as perceptual handicaps, brain
injury, minimal brain dysfunction, dyslexia, and developmental aphasia"
(Federal Statute, P.L. 94-142 Education for All Handicapped Act of
1975).
24.

Marital Conflict: The dissension experienced between the husband and
wife in their marriage.

25.

Martyrdom: The feeling of self-pity for difficulties in child-rearing and
the family life.

26.

Normal Achieving: A child who meets standard educational criteria in
school.

27.

Parent: Mother, father, or guardian of a minor child.

28.

Rejection of Homemaker Role:

A mother's resentment of the role as

homemaker, staying home and caring for her children.
29.

Seclusion of Mother: The extent to which the mother is home centered
or engages in social activities.

30.

Strictness: The extent to which the mother feels that strict training
and definite rules are needed in child-rearing.

31.

Suppression of Aggression: The extent to which a parent allows a child
to express aggression through fighting or hitting.
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32.

Suppression of Sexuality:

The mother's permissiveness toward her

child's normal interest in sex.
33.

Urban: A city with a population of 1,000,000 or more inhabitants.

Organization of the Dissertation
This dissertation is organized into five chapters.

Chapter 1 presents an

Introduction, Statement of the Problem, Purpose of the Study, Significance of the
Study, Assumptions, Limitations, Definition of Terms, and Organization of the
Dissertation. Chapter 2 presents a Review of the Related Literature. Chapter 3
describes the Design of the Study.

It includes the Type of Design, Population,

Sampling Procedure, Instrument, Collection Procedure, and Statistical Analysis.
Chapter 4 presents the Analysis of Data.

Chapter 5 includes the Summary,

Findings, Conclusions, Recommendations for Further Study, and Recommendations
for Implementation.

Chapter 2
REVIEW OF RELATED LITERATURE

In America, every child has the right to an education, regardless of his
physiological or psychological status, and an equal opportunity to attain it in the
public schools of this country.

As Gardner, the former Secretary of the

Department of Health, Education, and Welfare stated, America promises that
everyone shall have a chance to achieve his full potential, and education is the
chief instrument for making good that promise.

It is the path to individual

fulfillment. Our aim is to make it broad enough for all to travel.
Each year there are children presently attending school who will fail to
receive educational fulfillment because of their inability to keep up academically
due to learning problems, which are regarded today as learning disabilities. Such
children may not be able to learn in the same manner as more normal children, but
they can learn if their individual needs are recognized, and proper educational
facilities are provided for them. A careful search of the literature has failed to
yield any significant research that deals with Black parent attitudes toward childrearing practices of learning disabled and normal achieving children.
Freund, Bradley, and Caldwell (1979) considered the interactional effects
within the family in concluding that the home environment of a learning disabled
child is a reaction to, as well as a determinant of, the child's behavior. Learning
disabled children, especially those who are impulsive, inconsistent, and unpredict-
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able, may contribute to the distortion and disorganization of home environmental
processes.
In utilizing clinical data, Koslow and Abrams (1979) supported the viewpoint
that the learning disabled child, depending on the severity of his handicap, may
present a problem to his parents.

Parents may be confused by their child's

beha vior , frustrated, and annoyed by their interactions in terms of his lack of
"nor mal" responses.
It has been hypothesized that home environments of learning disabled
children may, like the children themselves, reflect irregularities and inconsistencies in competence, organization, and performance. Language stimulation, maternal responsivity and involvement may be deficient or aberrant in homes of some
young children at risk for learning disabilities.
Fr eund, Bradley, and Caldwell strongly recommended considering the assessment of the child's performance in language, intelligence, motor and social
e motional behavior.

Early identification is a practice in which infants and pre-

school children are screened in an attempt to discover those who would be likely to
experience problems in social and/or academic functioning at a later date.
Schaefer (1975) found evidence that the entire network of family relationships among mother, father, child, and siblings influences child development.

In

spite of this fact, most studies have focused narrowly on parent-child relationships.
Abrams and Kaslow (1977) suggested that it was necessary to focus attention
on the dynamic interactions that occur in families of children with learning
disabilities in order to discover clues to the most effective mode of intervention.
Other familial factors which may affect a learning problem are pending separation
or divorce, alcoholism, and exposure to threatened seduction or incest.
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If marital conflict exists in the system, a situation described by Minuchin

(1978) may occur. The parents may be able to interact in a positive manner only in
relation to their mutual anxiety about a child in the family.

Consequently, it is

possible that in order to effect equilibrium in the family system, the child's
learning disability may become an important linkage for the parents.
Minuchin, Rosman, and Baker (1978) refer to this united protective concern
for the child as "detour-supporting."

An alternative form of this maladaptive

pattern, "detour-attacking," involves blaming the sick or LD child, who is then
defined as the only family problem.
Families who have struggled with feelings of anger, guilt, and embarrassment
over the presence of the learning disabled member may look upon the remedial
process as their hope. The therapist is invested with great power and wisdom to
cure the child.

The myths of salvation can hinder any serious attempt to

accomplish work in remediation because the family places the child in the
protective custody of the therapist and wipes its collective hands of the entire
problem. The extent of family involvement may come in the form of responsible
payment for the therapeutic service.
Wettler (1972) studied the attitudes of mothers and fathers towards their
learning disabled child.

This investigation compared attitudes of parents whose

children had been diagnosed as having a "learning disorder." He reported that the
mothers and fathers of the "learning disordered" children disagreed significantly
more with each other than did the parents in the control group. Statistical analysis
of the data indicated that mothers of the "learning disordered" showed significantly
greater attitudes of over indulgence and rejection towards their children than the
control mothers, but no differences were reported in comparing the amount of over
protective attitudes.
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Gerber (1977) studied three types of families with boys:

those who had

"serious learning difficulties," those who were "emotionally disturbed," and those
who were "normal," for deviant patterns of "psychological distance" within the
family. "Psychological distance" refers to the degree to which family members are
a ble to be close and relate to one another. Gerber found that parents of boys with
lea rning problems frequently used a scheme in which each family member was
placed close together in a semi-circle, partially turned toward each other. In the
stories tha t acco mpanied these placements, parents made repeated mention of the
im portance of family "togetherness."

This did not occur in the stories told by

parent s of disturbed or normal children. This finding is compatible with studies of
children with school-related problems that suggest parents with a strong need for
"toge therness," especially the mother's need for closeness.
Chapman and Boersma (1979), in a study of mothers' attitudes towards their
chidren's school-related academic behavior, report that in self-report of LD and
contr ol mothers, there was substantial support for their prediction that mothers of
LD subjects would report more negative reactions to typical achievement events
and outcome than mothers of control subjects.

The author suggests that the LD

mother's disappointment in their child's school progress appears to be reflected in a
less e ncouraging and more critical pattern of parent-child interactions.

Another

significant aspect to the study is the indication that the LD mothers expect their
children to do less well in the future as far as academic achievement is concerned,
even though the children were "well within the average range of ability and have
good potential for school success."
The child's academic performance has an effect on every member of the
fa m Uy system. In many cases, the impact of the child's failure is especially severe.
It may destroy the equilibrium of the family in terms of role expectancy.

The
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learning disabled child, by the very fact of his exceptionality, will not be able to
fulfill the role of the "normally" functioning child in his family.

The nature or

severity of his dysfunction appears to be less important than the possible conflict
that may develop from the parents' role expectations. The marital subsystem may
be put in jeopardy by this situation.
In the field of learning disabilities, there is an increasing advocacy for the
importance of seeing the diagnostic process from a broad perspective. From this
viewpoint, investigating the influence of family, school, and peers is considered
essential in obtaining a more comprehensive understanding of the child's dysfunction.

Campbell (1980) advocated ecological assessment and intervention which

involves data gathering from all environments the child operates within:

family,

school, social network of peers, and from conditions within the child.
In assessing influences within the home, scheduled visits should be planned so
that the child can be observed as he or she interacts with family members. Trevino
(1979) described the potentially adverse impact on normal siblings living with a
learning disabled sibling.

She stresses the importance of including the entire

family in the diagnostic phase and suggests that the presence of the following
factors may identify a high risk normal sibling: (1) the only other child, (2) children
who are close in age and/or younger than the handicapped sibling, (3) a younger
child of the same sex as the handicapped child or the oldest female child, or (4) a
child whose parents are unable to accept the handicap.
O'Callaghan (1976) described a diagnostic model, a "General System Theory"
approach, that begins with an analysis of the child's interaction with his environment (family, school, peer group, and community) before an intensive examination
of the individual child. The rationale for proceeding in this manner includes the
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following:

It helps clinicians to determine which parts of a system they will

include, observe, and analyze and which factors will be disregarded or ignored; it
supports a dynamic and ever-changing view of systems rather than a static, often
dea d-end approach such as that of diagnostic labeling systems, and it increases the
clinician's awareness of his own system and how it affects the client's system. A
systems approach respects the complex factors involved in the diagnostic process.
This approach depends less on test scores than on the functioning of the child in the
context of his various environmental systems.

In essence, it is a functional

assessment.
Fleck (1980) advocates the importance of considering the life cycle stage of
t he family in the diagnostic process. It appears important to determine how it may
affect the manner in which the family adapts to their LD child.

A recently

marr ied coupled who was entering the parenting stage with the birth of a disabled
child may be more vulnerable to its disruption to the marital system than if this
child was born to a couple in the middle stage of the family life cycle.
Farnham-Diggory (1978) stated there is a small but growing body of studies in
learning disabilities and related fields that views intervention and remediation
from a broader perspective that includes the child's environment. This viewpoint
recognizes the complexity of the learning problem within the individual child as
well as the interlocking network of problems generated by a learning disability.
The majority of authors in the LD literature suggested there is value in
counseling parents in addition to providing remedial instruction for the child.
Chapman and Boersma (1979) revealed in their study strong evidence of the need to
instruct LD parents in how expectations and parent-child interactions affect
learning.

Remedial efforts with LD children may be sabotaged not only by
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negative self-attitudes on the part of the child, but also by the relatively negative
mother interactions with such children.
Doleys, Doster, and Cartellia (1976) studied the effects of a group parent
training program with five mothers of LD children aged 5 to 7 years. The program
was designed to maximize the likelihood of changing the verbal behavior of the
parents.

The study was innovative in the sense of employing a feedback phase

which followed the didactic role-playing phase. Data were collected by observing
the parent-child interactions in a semi-structured setting. There was a significant
increase in "reinforcement" responses at the end of the feedback training which
was maintained over a thirty-week follow-up period.
Edgerly (1975) investigated the effectiveness of combining an educational
intervention for elementary school age children diagnosed as learning disabled with
parent counseling including suggestions about the care and psychological treatment
of the child. The study focused on the effects of three treatment variables: (1) a
combination of parent counseling and individual tutoring with a "specially trained"
teacher for the child, (2) a combination of information in the mail to parents with
suggestions about the psychological treatment of their child and tutoring for the
child, and (3) tutoring for the child.

A significant increase was noted for the

children receiving the first treatment in terms of their academic achievement test
(which had been administered to all the children in a pre-test/post-test design).
Edgerly's data suggest that LD children can be assisted to increase their academic
functioning by directly involving the parents in the treatment program.
Gianotti (1978) utilized Gordon's Parent Effectiveness Training Program
(PET) with a sample of forty-six suburban couples with LD children at the
intermediate grade level.

PET is a program which trains parents to relate more

effectively to their children by becoming active listeners, direct communicators,
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and implementors of conflict resolution without losing power by finding solutions in
which "nobody loses."

For this population, Gianotti found that PET was a viable

program for effecting positive change in the self-concept of LD children, positive
growth in the children's perceptions of their parents, and improvements in parental
attitudes toward their children. The instruments used to measure change in both
the control and treatment groups consisted of:

The Piers-Harris Children's Self-

Concept Scale, the Children's Report of Parental Behavior Inventory, and the
Hereford's Parent Attitude Survey.
Hawke and Lesser (1977) suggested that in those children with feelings of
failure, discouragement, and resentment, the intensity of these feelings may make
it impossible for the child to benefit from even the most appropriate program of
remedial touching.

In such cases, it may be necessary to involve the child and

family in some form of psychotherapy. In instances where there is evidence of a
dysfunctional family, then it will be most effective initially to advocate family
therapy concurrent with the child's remedial teaching. At different stages in the
intervention, the therapist may need to work with the child and his family system,
with the family system and the child's school system, and with the family system
and the community. In addition, Stewart, Peters, and Peters (1975} suggested that
by seeing the family engaged in therapy, the remediation can become a collusive
agent with the family system in maintaining the "poor student" role.

With total

family involvement, they found family therapy to be a useful technique in
understanding the child's growth and development in the family.
Bauman and Humphries (1980) found that parental child-rearing attitude
could be the most important ingredient in determining life successes or failures. If
most learning disabled children's parents show hostile and rejecting attitudes
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towards their children, the child will usually internalize these feelings and become
hostile and rejecting.
Paul and Porter (1981) stated parents of handicapped children have functioned in a double bind.

They, like all parents, are fully implicated in the

behavioral and genetic actualization of their children. Parents of the handicapped
child must deal with the same feelings of guilt, failure, self-doubt, resentment and
anger , as parents of "normal" children, while simultaneously coping with the
excessive parenting demands imposed on them by their child who has special needs.
A handicapped child needs more time, energy, attention, patience, and money than
the normal child.
Handicapped children are, by definition, unable to perform at appropriate
age-grade levels with a regular educational curriculum in the same manner as other
children.

When parents of handicapped children take them to school, they come

with many mixed feelings of hope and doubt, confidence and fear. McNamara and
McNamara (1977) found that developing public awareness and understanding about
handicapping conditions has been a slow process.

Up until the beginning of the

twentieth century, handicaps and poverty were often linked in the public mind. It
was commonly believed that to be handicapped or mentally ill meant to be poor.
Children with "invisible" or subtle handicaps can experience more problems
than children with obvious conditions.

For example, a child with a learning

disability may be ridiculed by friends, punished by parents and teachers because,
for no apparent reason, he or she is unable to achieve what is expected of him or
her.
Friedrich, Wilturner, and Cohen (1977) indicated the presence of a chronic
disability in a child is a stressor that requires an ongoing coping response by the
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parents. The stressor itself can vary in severity depending, for example, on the
child's age, the level of retardation, and the medical complication involved.
Fairfield (1983) found when faced with the reality of having a handicapped
child, parents initially experience a variety of feelings:

shock, disbelief, fear,

anger, sadness, and guilt. Being able to cope is vital for parents faced with the
birth of a handicapped child.
Laosa (1980) examined whether differences existed between Chicano and
Anglo American families in the strategies that mothers use to teach their children,
and whether such differences, if they exist, are likely to persist or disappear as a
result of effective social change toward increased educational and occupational
equality in the society where the two groups co-exist. Significant differences in
maternal teaching strategies were found between the two cultural groups which
strongly related to the group's educational level.
Bauman and Humphries (1980) stated that if parents of learning disabled
children are loving, warm and open, then the child will most often become warm
and trusting of his environment.

They also found that parents' openness helped

stimulate social growth and development.
Zuckerman, Ribback, Monashkin, Norton, and Schiefer (1958) conducted
studies pertaining to mothers' attitudes toward their learning disabled children. It
was concluded from these studies that (1) most learning disabled parents have
negative and low attitudes and expectations regarding their learning disabled
children; (2) many learning disabled parents feel guilty and are hostile toward their
children; (3) most learning disabled parents are often rejecting and tend to ignore
their children's special needs.
Other studies tend to indicate that parents of learning disabled children
should not be regarded as strict and rejecting parents, but as parents who are
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rearing their children in over protected evironments.

Chodoff, Friedman and

Hamburg (1964) conducted a study which revealed most parents of learning disabled
children view their children as being incapable and dependent, and learning disabled
children cannot a de qua tely defend or protect themselves.

Therefore, parents of

learning disabled children with this attitude tend to rear their children in an
overprotected and unrealistic environment. Regardless of the attitudes, techniques
and methods used by parents of learning disabled children, rearing a learning
disabled child is no easy task.
Osman (1979) stated learning disabled parents should consider the learning
disabled child as a contributing member of the family. The child should be allowed
to help make decisions regarding himself and other family matters.

The parent

should recognize the child for his individuality, and respect his needs. In doing so,
the child-rearing task could become tolerable.
Gallagher, Bechman, and Cross (1983) studied stress among families with
learning disabled children. Some factors bringing about stressful conditions among
these families were lack of education, separation, divorce, limited income, long
and unusual hours, chronic illness, and the parent-child relationship.
Miletic (1986) studies the attitudes and child-rearing methods of 240 fathers
of learning disabled children.

It was found that fathers of learning disabled

children were more depressed, suffered from lowered self-esteem, and lack of
gratification during child-rearing than fathers of normal children. However, other
factors affecting the attitude of fathers with learning disabled children were found
to be socio-economic class, intelligence, age, occupation, personality, and income.
McWhister (1985) researched rearing strategies for parents of learning
disabled children.

It was determined that one of the major problems of learning

disabled children was low self-esteem, and most learning disabled children are not
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made to feel a part of their family.

It was suggested that learning disabled

children be reared as normal children being provided household responsibilities.
The LD child should be allowed the opportunity to develop structure and meaning
to his own life.
Faerstein (1986) investigated the ability of parents with LD children to cope.
Results of this study indicate that mothers of LD children sought help for coping
with their children's special needs through medical, social, and educational
agencies.

The parents tended to rear their LD children in an overprotected

environment.
Humphries and Bauman (1980) compared mothers of normal children with
mothers of LD children relative to the control of their children. It was revealed
t hat mothers of LD children were significantly more authoritarian and controlling
in child-rearing and scored significantly lower on democratic attitudes.
Ayroult (1977) stated if parents are tolerant and understanding of the
handicapped child growing up within the family group, the brothers, sisters, and
grandparents will be more likely to treat him with tolerance and understanding. If
the parents are apathetic or oblivious to the problems which face the child during
his infancy, childhood and young adult years, the other members of the family may
not offer him the affection and attention he needs.
integrate the child into the family.

The parents must strive to

At the same time, they must make every

effort to draw the non-handicapped brothers and sisters in the life of the disabled
child so that family harmony can exist. Any other approach will result in one or
the other of the children being neglected and unloved, drifting through life without
the bulwark of parental guidance.
All children, regardless of their physical or intellectual capabilities, need
discipline and thrive with love.

The parents are the only source for this.

Both
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handicapped and non-handicapped children depend almost entirely on their parents
for guidance; therefore, it is up to the parents to set the stage and provide the
direction.
Malheady, Algozzine, and Ysseldyke (1985) said, many more minority students
are being served in special education programs for the mildly handicapped than
would be expected solely on the basis of the proportion of minority students in the
general school population. This "disproportion" or "overrepresentation" is neither a
new discovery nor an isolated practice, and it appears to hold especially true for
Black children.

The 1980 Office for Civil Rights biannual nationwide survey of

students showed that while 16 percent of all elementary and secondary students in
the country are Black, approximately 39 percent of the students in classes for the
educable mentally retarded were Black, and a similar trend seems to be emerging
with regard to placement in programs for the learning disabled. No single reason
for over representation has yet been identified.
Test bias is most often cited as the major contribution to the problem; but it
seems safe to conclude, after almost 30 years of debate, that there is no general
consensus among major measurement experts on the "correct" definition of test
bias, and if it does exist, professionals have been unable to agree on the extent to
which it is evident in the two most frequently used measures of intelligence tests.
It has been noted that minority youngsters appear to be referred for
psychoeducational evaluations at rates higher than their enrollments in school,
given the relatively high probability of being found eligible for special education.
Once referred, it is quite likely that more minority students would be placed in
special classes, simply because a greater percentage of these youngsters would be
referred and tested.

Students may be deemed eligible for special education

services even when no hard evidence exists to support such a placement.
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Current practice also rests on the assumption that when students experience
academic and behavior problems in school it is because something is wrong with
them. Many academic and behavior difficulties, however, may be due in part to
environmental factors, such as insufficient opportunities to learn.
Vigilante (1983) stated that the lives of learning disabled children and their
parents are beset by bewildering paradoxes and misunderstandings, especially as
they try to cope with educational systems.

Social work professionals, such as

counselors and advocates, are shown to have the skills needed for early remedial
intervention for the learning disabled.
Parents are in the position of interpreting the disability of their children to
the school, while also asserting the child's learning potential, which might at the
mo ment , be quite hidden.

Wikler, Wasow, and Hatfield (1983) found that many

parents felt they had been made stronger by the experience of caring for a
mentally retarded child. Forty-six percent of the parents felt they had been made
much stronger and patient.
Roberts, Bloch, and Bloch (1984) in their studies projected the assumption
that parenting emphasizes change as children grow older and can be formulated
differently given particular theoretical points of view. A cognitive developmental
view would suggest that parents use techniques of discipline and control that are
appropriate to the child's level of cognitive development. Parent behavior is seen
primarily as a response to, rather than a cause of, developmental change in the
child. In contrast, a social learning perspective would emphasize the effects of the
parents' behavior on the child wherein reinforcements both positive and negative
are assumed to be effective in shaping and molding the child's development.
Brechin and Kemp (1984), in their studies, found that the overt or subtle
characteristics of learning disabilities cause individuals to be perceived as lacking
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motivation. Employers and/or teachers may state that the LD individual could do
the work if they would just try.

The survey results indicated that there was a

misconception regarding motivation of the learning disabled among rehabilitation
professionals in Alabama and Mississippi. A significant number of survey participants thought that learning disabled people suffer from a lack of motivation or
willingness to work up to their potential.
Billings (1981) discussed the issue of high school dropouts and stated that,
short of actually dropping out of school, an LD individual would likely be involved
in a high degree of truancy and absenteeism.

He also indicated that one might

think this would make the LD undesirable vocationally. It is is his belief that this
pattern of truancy and absenteeism in the public school system would change if
meaningful activities were offered to the individual.
It appears that

meaningful vocational activities often change the LD's

perception of school. There is an apparent lack of motivation that seems to result
from frustration with the academic process, a process which concentrates on the
areas in which the LD individuals may be deficient, such as math and reading.
Sometimes learning disabled individuals are not considered as potential
candidates for college or other post secondary training because they do not appear
bright or do not show a history of academic success.

Policy varies among

rehabilitation agencies in regard to the provision of services. However, LD clients
should neither be routinely encouraged or discouraged to undertake college
training.
Radin and Sagi (1981) examined the role of the father in child development,
but relatively little is known about fathers in intact families who violate the sex
role norms of behavior and take on the major role in child care.

Men who are

heavily involved in all aspects of child care and the child's life appear to have a
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significant impact upon their youngsters. It appears that fathers who have a major
role in their child's upbringing tend to be more internal, more empathetic, and hold
less stereotypical views of paternal role.
Stokes and Greenstone (1981) found that the extended family and informed
adoption practices of the Black culture are frequently misunderstood by workers
from different backgrounds. Particularly prominent is the responsibility of childrearing assumed by older family members.

When middle-aged or elderly people

have the responsibility of raising children, special issues arise that are often
unrecognized. Because older parents or parent surrogates must deal simultaneously
with growing old and child-rearing, they need innovative services because of the
traditional roles grandparents and other older relatives play in raising children.
Grandparents in three-generation households participate actively in child-rearing,
as do those grandparents who provide extensive daytime or afternoon care for the
youngsters. In more extreme yet common situations, children are absorbed into the
extended family by informal adoption.
Doleys, Doster, and Cartellia (1976) found that mothers of learning disabled
preschoolers asked more questions and gave more verbal reinforcements than
mothers of behaviorally deviant children.

The mothers of nondisordered children

were more likely to comply with their mother's request than were the learning
disabled and the behaviorally deviant children. The results of this study provide
some evidence that mothers of both learning disabled and nondisabled children
engage in conversational buffering.

As children became older and presumably

needed less maternal support to perform the task, their mothers were more likely
to disagree with their opinions and less likely to engage in conversational
housekeeping. However, there were few differences in the behaviors of mothers of
learning disabled and nondisabled children. The only siginficant group differences
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among mothers was that mothers of nondisabled girls engaged in less conversational housekeeping than did mothers of learning disabled girls.
The parenting of any child is an awesome responsibility; however, parents of
the learning disabled child require special guidance and patience because of the
nature of the handicap involved.

Because the children have average to above

average intelligence, they become painfully aware of their limitations.

The

constant thwarting of success leads to anger and frustration resulting in various
forms of deviant behavior; thus parents must cope not only with learning
disabilities but with behavioral problems as well.
Keat and Hatch (1979) stated parents may suspect that something is wrong
with their child because of observable deviations in eating or sleeping habits or
delays in developmental milestones. Because of difficulties in the early diagnosis
of learning disabilities, pediatricians are apt to take a "wait and see" or "he'll
outgrow it" attitude. It is usually not until the kindergarten or primary grades that
parents' worst suspicions are confirmed that their child has a learning disability.
Gianotti (1978) said there is overwhelming evidence that children with
learning disabilities have poorer self-concepts than children who learn efficiently.
The learning disabled child faces a constant barrage of failure and frustration and
is often unable to please and elicit positive responses from parents.

The

consequence of this pattern of learning is a negative self-concept, whether it be
from parental rejection wherein the child feels unwanted or parental overprotection whereby the child is given the message that he cannot do anything on his own.
This pattern of learning is reinforced when formal education begins and a failure
cycle of behavior involving both parent and child is set in motion.
For some children, failure may mean merely a moderate degree of underachievement or an inability to qualify for educational experiences which would
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otherwise be available to them. In others, however, the inability to learn may be
so serious that it causes them to be functionally illiterate upon the completion of
their formal education, and to make it difficult for them to assume an appropriate
role within the adult community.

The frustrations and pressures which a child

faces as a result of his learning problems may engender only mild feelings of
inadequacy, insecurity or lack of worth, or they may lead to juvenile delinquency or
other more serious behavioral or emotional difficulties.

Their problem is

compounded by the fact that their condition is not always recognized or understood.
Until recently (within the last thirty years), these children have been
misdiagnosed as being underachieving, emotionally disturbed, mentally retarded,
immature, stubborn or lazy. Even now, children with learning disabilities may be
placed in an impossible situation in the classroom. Yet, it has been demonstrated
that many of these children can learn if they are taught in accordance with their
individual psychology of learning.

It is only through increased attention to

individual differences that equality of educational opportunity may be realized.
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Chapter 3

DESIGN OF THE STUDY

This chapter consists of the research design for this investigation including
the procedures that were used in identifying and selecting the parents of the
learning disabled and those of normal achieving children. Also, the procedures for
collecting data and the analysis used are included. This chapter is organized into
five sections:

Description of Research Design, Sampling Procedure, Data

Gathering Instrument, Collection Procedures, and Statistical Analysis.

Description of Research Design
The research method used in this investigation was the descriptive research
design. Best (1981) states that descriptive research describes things as they exist.
It involves the description, recording, analysis and interpretation of conditions that

exist. It involves some type of comparison or contrast and attempts to discover
relationships between existing nonmanipulated variables. This design was felt to be
appropriate for the undertaking of this study.
Figure 1 presents a research paradigm related to the attitudes of Black
parents toward child-rearing practices of the learning disabled and those of normal
achieving children when compared to Authoritarian Control, Hostility-Rejection,
and Democratic Attitudes.

The independent variables are age, marital status,

education level, income level, grade of child, sex of child, and age of the child. In
addition, Authoritarian Control, Hostility-Rejection, and Democratic Attitudes are
39

lJNIVERSITY LIBRARY

TEXAS SQUTHERN UNIVERSm

40

used as independent variables, while the dependent variables are shown as parents
of learning disabled and parents of normal achieving children.

Authoritarian Control
Hostility-Rejection
Democratic Attitudes
Age
Marital Status
Education Level
Income Level
Child's Grade
Level
Sex of Child
Age of Child
Parents of
Learning
Disabled

Figure 1:

Research Paradigm

Parents of
Normal
Achieving
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Sampling Procedure
The population from which the sample was selected consists of Black mothers
whose children attended middle schools in a school district located in Houston,
Texas during the spring semester of 1987. In the Houston metropolitan area there
are approximately sixteen school districts which operate with their own independent elected board members. Since the focus of this study was on Black parents,
this school district was chosen because of its large enrollment of Black students.
The population composition of the middle schools in this district is described in
Figure 2.

Number of

Number of Learning

Students
Per School

Disabled Students
(LD)*

B

536
1,224

9
23

C

886

13

D

961

20

3,634

65

Number of Middle

Schools

A

( 4)

Total
Figure 2:

Number of Middle Schools with Total Enrollment and Learning
Disabled (LD) Students in Each.

In order to obtain the sample of mothers from the population, the random
sampling technique was used for the parents of the normal achieving group.

The

total population of parents of children with learning disabilities was used in the
other group.

Children with learning disabilities were identified from the classes

designed for the purpose of teaching the learning disabled. The children from the
normal achieving classes were randomly selected from the regular classes in each
school. An equal number of normal achieving children were randomly selected for
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statistical purposes.

Table 1 presents data relative to the age, number and

percentage of Black parents selected from each group.
Table 1
Age Level of Black Parents with
Learning Disabled Children and Those with
Normal Achieving Children
(N = 120)

Age
Category

17-21 Years
22-26 Years
27-31 Years
32-36 Years
37-Above
Total

Normal Achieving

Learning Disabled
N
%

N

%

2
4
24
16
14

3.3
6.7
40.0
26.7
23.3

4
12
10
14
20

6.7
20.0
16.7
23.3
33.3

60

100.0%

60

100 .0%

Table 1 indicates that forty percent of the parents of the learning disabled
were between 27 and 31 years of age while 16. 7% of the parents of the normal
achieving children were in that age group.

The total number of the parents of

learning disabled children in the thirty-seven and above age category was 23.3%
while 33.3% was shown for the parents of the normal achieving children.
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Table 2
Marital Status of Black Parents with
Learning Disabled Children and Those with
Normal Achieving Children

(N = 120)
Marital
Status

N

Married
Divorced
Single Parent

32
14
14

53.4
23.3
23.3
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10

70.0
13.3
16.7

Total

60

100.0%

60

100.0%

Learning Disabled
%

Normal Achieving
N

8

%

Ta ble 2 presents the marital status of Black parents of learning disabled and
nor mal achieving children. Approximately fifty-three (53.4) percent of the parents
of the learning disabled were married while seventy (70) percent of the parents of
t he normal achieving children were married. The total of the divorced and single
parents for learning disabled children was 46. 7% and the total for divorced and
single parents of normal achieving children was 30.0%.
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Table 3
Education Level of Black Parents with
Learning Disabled Children and Those with
Normal Achieving Children
(N = 120)

Education
Level
Grades 1-5
Grades 6-8
Grades 9-12
High School Graduate
Some College
College Graduate
Total

Learning Disabled
N
%

Normal Achieving

N

%

10
8
14
8
10
10

16.7
13.3
23.3
13.3
16.7
16.7

10
12
22

6.7
13.3
6.7
16.7
20.0
36.6

60

100.0%

60

100.0%

4

8
4

Ta ble 3 presents the education level of Black parents of learning disabled and
norm al achieving children.

Twenty-three percent of the parents of learning

disa bled children had some schooling between the grades 9 through 12, while 6.7%
of the parents of normal achieving children had the same schooling.

Sixteen

percent of the parents of learning disabled children were college graduates while
36.6% of the parents of normal achieving children were college graduates.
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Table 4
Income Level of Black Parents with
Learning Disabled Children and Those with
Normal Achieving Children
(N = 120)
Income
Level

Learning Disabled

Normal Achieving

N

N

%

%

14

8

23.3
26.7
10.0
6.7
10.0
10.0
13.3

6
2

23.3
13.3
13.3
23.3
13.3
10.0
3.3

60

100.0%

60

100.0%

$1,000-$5,000
$6,000-$10,000
$11,000-$15,000
$16,000-$20,000
$21,000-$25,000
$26,000-$30,000
$31,000-Up

14
16
6
4
6
6

Total

8
8

14
8

Table 4 presents the income level of Black parents of learning disabled and
normal achieving children. Twenty-six percent of the parents of learning disabled
children earned between $6,000 and $10,000 while 13.3% of the parents of the
normal achieving children had earnings that fell within that income level. However, there were more parents of learning disabled children in the $31,000 and
above income level than parents of normal achieving children.
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Table 5
Grade Level of Learning Disabled and Normal Achieving Children
(N = 120)
Grade
Category
6th
7th
8th
9th

Grade
Grade
Grade
Grade
Total

Learning Disabled
N

%

Normal Achieving
N
%

10
20
20
10

16.7
33.3
33.3
16.7

22
20
14
4

36.7
33.3
23.3
6.7

60

100.0%

60

100.0%

Table 5 presents the grade level of learning disabled and normal achieving
children. Thirty-three percent of the learning disabled children were in the 7th and
8th grades, respectively, while 33.3% and 23.3% of normal achieving children were
in these grades. On the other hand, 36. 7% of the normal achieving children were in
the 6th grade, while only 16. 7% of learning disabled children were in that grade.
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Table 6
Sex of Learning Disabled and Normal Achieving Children
(N = 120)

Sex
Category

Female
Male
Total

Learning Disabled

Normal Achieving

N

%

N

18
42

30.0
70.0

34
26

56.7
43.3

60

100 .0%

60

100.0%

%

Table 6 presents the sex of learning disabled and normal achieving children.
Thirty percent of the learning disabled children were fem ales and 70% were male.
Fifty-six percent of the normal achieving children were female and 43.3% were
male. There were more males in the learning disabled category than females and
more females in the normal achieving category than males.

48

Table 7
Age of Learning Disabled and Normal Achieving Children
(N = 120)

Age

Category
11
12
13
14
15
16

Years
Years
Years
Years
Years
Years

old
old
old
old
old

Total

Learning Disabled

Normal Achieving

N

N

8

36
4
6
2
4

60

%

13.3
60.0
6.7
10.0
3.3
6.7
100.0%

28

12
14
6

60

%

46.7
20.0
23.3
10.0

100.0%

Table 7 presents the age category of learning disabled and normal achieving
children. Sixty percent of the learning disabled children were 12 years old, while
20.0% of the normal achieving children were 12 years old. Forty-six percent of the
normal achieving children 11 years old, while only 13.3% of the learning disabled
were 11 years old. There were no 15 and 16 year old normal achieving children in
this sample, yet 10% of the learning disabled children were in this age category.

Data Gathering Instrument
After careful review of the literature in search of an appropriate instrument,
it was found that the Parental Attitude Research Instrument (PARI) has been
widely used for research purposes in the child development field. The PARI was
developed by Schaefer and Bell (1958).
The Parental Attitude Research Instrument is composed of a three-factor
scale:

Authoritarian Control, Hostility-Rejection, and Democratic Attitudes.

There are twenty-three subtests that measure maternal attitudes associated with
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the three factors.

Essentially, the P ARI is a screening instrument designed to

measure parental attitudes on a number of individual traits.

Kessler (1966)

reported that many of the studies using the PARI were conducted to evaluate
attitudinal changes among parents, to determine the characteristics of both the
parents of normal and exceptional children, and to predict the behavior of parents
in child-rearing situations.

This form of the PARI is intended to be used with

mothers. However, a similar form has been developed for use with fathers. There
are no data available on validity and reliability for the fathers' form. The fathers'
form of the instrument has not been used in research as extensively as the form
developed for mothers.
The PARI form IV for mothers was used in this investigation. Schaefer and
Bell (1958) indicate that the subtests are examined by means of factor analysis that
is loaded with one of three primary factors:

Authoritarian Control, Hostility-

Rejection, and Democratic Attitudes. Eighteeen of the subtests are related to the
factor of Authoritarian Control, two subtests to Hostility-Rejection and three to
Democratic Attitudes. Each of the twenty-three subtests have five questions.
The PARI questions were written to be answered on a Likert-Scale, thus
resulting in a forced choice response. The participants must choose one response
which has a specific print value.
appropriate letter.

The responses are answered by circling the

The reliability for the twenty-three subtests of the P ARI is

shown in Table 8.
In addition to the PARI, a demographic data file was developed to collect
information which contained questions about the participants. These questions sort
information relating to age of mother, education level of mother, marital status,
number of children in the family, sex of children and their grades.
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Table 8
Reliability Coefficients for PARI Seales
(Schaefer and Bell, 1958)

Scale
Number

Reliability
Seale Name
Encouraging Verbalizing
Fostering Dependency
Seclusion of Mother
Breaking the Will
Martyrdom
Fear of Harming Body
Marital Conflict
Strictness
Irritability
Excluding Outside Influences
Deification
Suppression of Aggression
Rejection of the Homemaker Role
Equali tarianism
Approval of Activity
Avoidance of Communication
Inconsiderateness of Husband
Suppression of Sexuality
Ascendency of Mother
Intrusiveness
Comradeship and Sharing
Acceleration of Development
Dependency of Mother

1.

2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.

13.
14.
15.

16.
17.
18.
19.
20.
21.

22.
23.

KR20

.34
• 77

.70
.60
• 67

.72
.69
• 69

.63
.63
.55
• 67
• 68

.58
.45
• 59
• 69

.63
• 71
.76

.60
.65
.54

In addition to the PARI, a demographic data file was developed to collect
information which contained questions about the participants (see Appendix C).
These questions sort information relating to age of mother, education level of
mother, marital status, income level of the family, sex of children and their
grades.
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Collection Procedure
A letter of introduction from the Department of Curriculum and Instruction
was sent to the deputy superintendent for instruction requesting permission to use
their school district as the site for this study (see Appendix A). The request was
made to use Black parents (mothers) of learning disabled and normal achieving
children. Assura nce was given that t he participants would be anonymous and data
would be t r ea ted confidentially.

Along with the questionnaire and data sheet, a

letter of introduction to the participants was attached (Appendix B).

The

participants wer e asked not to write names on the questionnaire, and the
researcher encouraged the subjects to answer all items.

The questionnaire was

distributed to all parents in one setting. Since the school district policy requires
that parents pick up student r eport cards on Parent Night, the researcher used this
opportunity to collect data for each participant in one gathering. Parents who fail
t o pick up report card wer e called and visited for the administration and collection
of the questionnaire.

Statistical Analysis
To analyze the data, the researcher used the one-way and two-way Analysis
of Variance (ANOVA) to determine whether there was a statistically significant
dif ference between attitudes of Black parents toward child-rearing practices of
learni ng disabled children and those of normal achieving children and the mean
scor es of several independent variables such as age, education level, marital status,
income level, child's grade level, and sex and age of the child. The Analysis of
Var iance was used because it assumes that the distribution of variables in the
popula tion from which the samples were drawn were normal. It assumes also that
t hose populations have equal variances.

The latter condition is referred to as
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homogeneity of variance. The researcher also used an f-test for homogeneity of
variance to determine whether the samples met the criterion of equality or
homogeneity of variance. The .05 level of confidence was used as a criterion for
supporting or not supporting the null hypotheses throughout the study.

Chapter 4
ANALYSIS OF DATA

The purpose of this study was to determine if there were any significant
differences in the attitudes toward child-rearing practices of Black parents who
have children with learning disabilities those who have normal achieving children.
In addition, the study compared selected variables measured on the Parental
Attitude Research Instrument with parental age, marital status, etc.
The population used in this study were mothers whose children attended
middle schools in one of the sixteen school districts located in Houston, Texas
during the spring semester of 1987.

Two sampling techniques were used in

obtaining the needed (representative) sample sizes from the population.

One

sample group consisted of only parents of children who were enrolled in special
education classes and were identified as learning disabled (LD). In this group, the
total population was used since the population of LD students was small. The other
group consisted of an equal number of mothers who were randomly selected from
the total population of normal achieving students enrolled in the middle schools of
the district.
groups.

A total of 130 questionnaires were administered to the combined

There were sixty-five mothers of LD students and sixty-five mothers of

normal achieving students.

Out of the sixty-five questionnaires administered to

the LD parents, sixty were completed and returned, thus resulting in a total return
rate of 92.%. The number of subjects selected for the normal achieving groups was
determined by the return rate of the subjects participating
53

in

the

LD

group.
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Therefore, for each group, an equal number of sixty subjects were obtained for
statistical computations.
The instrument used to measure the attitudes of the mothers was the
Parental Attitude Research Instrument.

This instrument is composed of a three

fa ctor scale; Authoritarian Control, Hostility-Rejection, and Democratic Attitude.
There a re twenty-three subtests that measure maternal attitudes associated with
the t hree factors.
In order to analyze the data, the one-way and two-way Analysis of Variance
ANOVA) statistical tests were used. The .05 level of confidence was established as
the cr it erion for supporting or non-supporting the null hypotheses throughout this
study.

Major Hypothesis
Ho 1 _0: There is no significant difference between Black parents' attitudes

toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to the level of
authoritarian control.

The results of the analysis of variance are presented in Table 9. The degrees
of fr eedom for both groups are 1/118. The sum of squares for between groups are
149.6321 and for within groups 6204.3333. The mean squares for between groups
a re 149.6321 and 52.5791 for within groups.

The F-ratio was computed between

t he groups, which was 2.846 at the .05 level. The major hypothesis relating to
authoritarian control was supported. It was concluded that there was no significant
difference between parental mean attitudes toward the use of authoritarian control
prac ticed with their children.
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Table 9
Analysis of Variance for the Attitudes of Black Parents
with Learning Disabled Children
and Those with Normal Achieving Children
when Compared to Authoritarian Control

Source of
Variation

df

Bet ween Groups

ss

MS

1

149.6321

149.6321

Within Groups

118

6204.3333

52.5791

Total

119

7353.9653

P = .05

df = 1/118

F
2.846

ns

CV= 3.92

Sub-Hypothesis
H0 1 _1: There is no significant difference between Black parents' attitudes

toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to the level of
authoritarian control and age of parent.

As Table 10 indicates, the calculated F-ratio for main effects, age of
parents, and parents with LD/normal achieving children were 1.242, 0.847, and
1.897, repectively.

The F-ratio for the two-way interactions of A X B were 0.894

and 0.894, respectively.

When these F-ratios were compared with the critical

value (cv) for F (cv = 4.38) at the .05 level of probability for the related degrees of
fr eedom (5/110), they were found to be non-significant. Therefore, Sub-hypothesis
1.1 (HOl.l) was supported.

It was concluded that there was no significant
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difference in authoritarian control of Black parents with learning disabled children
and those with normal achieving children by age of parent.

Table 10
An Analysis of Variance for Authoritarian Control
of Black Parents with Learning Disabled Children
and Those with Normal Achieving Children
by Age of Parents

Source of
Variation

df

ss

MS

F

Main Effects
Age of Parent (A)
Parent with LD/Normal (B)

5
4
1

329.290
179.657
100.611

65.858
44.914
100. 611

1.242 ns
0.847 ns
1. 897 ns

Two-Way Interaction
AXB

4
4

189. 667
189.667

47.417
47.417

0.894 ns
0.894

9
110
119

518.957
5835.010
6353.967

57.662
53.046
53.395

1.087

Explained
Residual
Total

P = .05

df = 5/110

CV= 4.38

Sub-Hypothesis

ao 1 _2 :

There is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to the level of
authoritarian control and marital status.
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As Table 11 indicates, the calculated F-ratios for main effects, marital
sta t us and parents with LD/normal achieving children were 9.284, 12.247, and
1.038, respectively.

The F-ratios for the two-way interactions of AX B were

0.393 and 0.393, respectively.

When these F-ratios were compared with the

critical value (cv) for F (cv = 5.65) at the .05 level of probability for the related
degree s of freedom (3/114), the main effects and marital status were found to be
sign ificant.

Parents with LD/normal achieving children were found to be non-

significant.

Therefore, Sub-hypothesis 1.2 (HOl. 2) was not supported.

It was

concluded that there was a significant difference in authoritarian control of Black
parents wit h learning disabled children and those with normal achieving children by
marital status.
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Table 11
An Analysis of Variance for Authoritarian Control
of Black Parents with Learning Disabled Children
and Those with Normal Achieving Children
by Marital Status

Source of
Variation

df

ss

MS

F

9.284 s
12.247 s
1.038 ns

Main Effects
Marital Status (A)
Parents with LD/Normal (B)

3
2
1

1240.728
1091.095
46.246

413.576
545.548
46.246

Two-Way Interaction
AXB

2
2

35.053
35.053

17.526
17.526

0.393
0.393

5
114
119

1275.781
5078.186
6353.967

255.156
44.545
53.395

5.728

Explained
Residual
Total

P = .05

df = 3/114

ns

CV= 5.65

Sub-Hypothesis
H0 1 _3: There is no significant difference between Black parents' attitudes

toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to the level of
authoritarian control and highest education level.

As Table 12 indicates, the calculated F-ratios for main effects, highest
education level and parents with LD/normal achieving children were 2.680, 2.576,
and 1. 719, respectively. The F-ratios for the two-way interactions of AX B were
2.349 and 2.349, respectively.

When these F-ratios were compared with the
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critical value (cv) for F (cv = 3.69) at the .05 level of probability for the related
degrees of freedom (6/108), they were found to be non-significant. Therefore, Subhypothesis 1.3 (Hol. 3) was supported.

It was concluded that there was no

significant difference in authoritarian control of Black parents with learning
disabled children and those with normal achieving children by highest education
level.

Table 12
An Analysis of Variance for Authoritarian Control
of Black Parents with Learning Disabled Children
and Those with Normal Achieving Children
by Education Level

Source of
Variation

df

ss

MS

F

Main Effects
Education (A)
Parents with LD/
Normal (B)

6

752.225

125.371

2.680 ns

5
1

602.591
80.402

120.518
80.402

1. 719 ns

Two-Way Interaction
AXB

5
5

549.500
549.500

109.900
109.900

2.349 ns
2.349

11
108
119

1301.725
5052.242
6353.967

118.339
46.780
53.395

2.530

Explained
Residual
Total

P = .05

df = 6/108

2.576 ns

CV= 3.69

Sub-Hypothesis
here is no significant difference between Black parents' attitudes
HOl.4: T
toward child-rearing practices with learning disabled children and

60
those with normal achieving children when compared to the level of
authoritarian control and income level.

As Table 13 indicates, the calculated F-ratios for main effects, income level,
and parents with LD/normal achieving children were 1.633, 1.415, and 2.162,
respectively. The F-ratios for the two-way interaction of AX B were 1.253 and
1.253, respectively.

When these F-ratios were compared with the critical value

(cv) for F (cv = 3.25) at the .05 level of probability for the related degrees of
freedom (7 /106), they were found to be non-significant. Therefore, Sub-hypothesis
1.4 (HOl. 4) was supported.

It was concluded that there was no significant

difference in authoritarian control of Black parents with learning disabled children
and those with normal achieving children by income level.
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Table 13
An Analysis of Variance for Authoritarian Control
of Black Parents with Learning Disabled Children
and Those with Normal Achieving Children
by Income Level

Source of
Variation

df

ss

MS

F

Main Effect s
Income (A)
Parents with L D/
Normal (B)

7
6

581.387
431.754

83.055
71.959

1.633 ns
1.415 ns

1

109.917

109.917

2.162 ns

Two-Way Interaction
AXB

6
6

382.330
382.330

63.722
63.722

1.253 ns
1.253

13
106
119

963.717
5390.250
6353.967

74.132
50.851
53.395

1.458

Explained
Residual
Total

P = .05

d f = 7/106

CV=

3.25

Sub-Hypothesis
Ho 1 _5: There is no significant difference between Black parents' attitudes

toward child-rearing pra ctices with learning disabled children and
those with normal achieving children when compared to the level of
a uthoritar ian control and grade of child.

As Ta ble 14 indicates, the calculated F-ratios for main effects, grade level
of child, and parents with LD/normal achieving children were 3.302, 3.403, and
5.933, respectively.

The F-ratios for the two-way interactions of AX B were
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O. 7 45 and O. 7 45, respectively.

When these F-ratios were compared with the

critical value (cv) for F (cv = 5.65) at the .05 level of probability for the related
degrees of freedom (4/112), the main effects and grade level of child were found to
be non-significant.
significant.

Parents with LD/normal achieving children were found to be

Therefore, Sub-hypothesis 1.6 (HOl. 6) was supported.

It was

concluded that there was no significant difference in authoritarian control of Black
parents with learning disabled children and those with normal achieving children by
grade level of child.
Table 14
An Analysis of Variance for Authoritarian Control
of Black Parents with Learning Disabled Children
and Those with Normal Achieving Children
by Grade Level of Child

Source of
Variation

df

Main Effects
Grade Level of Child (A)
Parents with LD/
Normal (B)
Two-Way Interaction
AXB

Explained
Residual
Total

P = .05

CV=

5.65

MS

F

4
3

658.556
508.923

164.639
169.641

3.302 ns
3.403 ns

1

295.807

295.807

5.933 s

3
3

111. 499
111.499

37.166
37.166

0.745 ns
0.745

7

770.055
5583.912
6353.967

110 .008
49.856
53.395

112
119

df = 4/112

ss

2.206
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Sub-Hypothesis
H01. 6 = There is no significant difference between Black parents' attitudes

toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to the level of
authoritarian control and sex of child.

As Table 15 indicates, the calculated F-ratios for main effects, sex of child,
and pa rents with LD/normal achieving children were 2.117, 1.402, and 1.695,
respectively. The F-ratios for the two-way interactions of AX B were 0.005 and
0.005, respectively.

When these F-ratios were compared with the critical value

(cv) for F (cv = 19.49) at the .05 level of probability for the related degrees of
freedom (2/116), they were found to be non-significant. Therefore, Sub-hypothesis
1.6 (HOl. 6) was supported.

It was concluded that there was no significant

difference in authoritarian control of Black parents with learning disabled children
and those with normal achieving children by sex of child.
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Table 15
An Analysis of Variance for Authoritarian Control
of Black Parents with Learning Disabled Children
and Those with Normal Achieving Children
by Sex of Child

Source of
Variation

df

ss

MS

F

Main Effects
Sex of Child (A)
Parents with LD/
Normal (B)

2
1

223. 719
74.085

111.859
74.085

2.117 ns
1.402 ns

1

89. 594

89. 594

1.695 ns

Two-Way Interaction
AXB

1
1

0.266
0.266

0.266
0.266

0.005 ns
0.005

3
116
119

223.985
6129.982
6353.967

74.662
52.845
53.395

Explained
Residual
Total

P = .05

df = 2/116

CV=

1.413

19.49

Sub-Hypothesis
H0 1_7 : There is no significant difference between Black parents' attitudes

toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to the level of
authoritarian control and age of child.

As Table 16 indicates, the calculated F-ratios for main effects, age of child,
and parents with LD/normal achieving children were 1.442, 1.153, and 1.520,
respectively. The F-ratios for the two-way interactions of AX B were 1.301 and
1.301, respectively.

When these F-ratios were compared with the critical value
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(cv) for F (cv = 3.69) at the .05 level of probability for the related degrees of
freedom (6/110), they were found to be non-significant. Therefore, Sub-hypothesis
1.7 (HOl. 7 ) was supported.

It was concluded that there was no significant

difference in authoritarian control of Black parents with learning disabled children
and those with normal achieving children by age of child.

Table 16
An Analysis of Variance for Authoritarian Control
of Black Parents with Learning Disabled Children
and Those with Normal Achieving Children
by Age of Child

Source of

Variation

df

ss

MS

F

Main Effects
Age of Child (A)
Parents with LD/
Normal (B)

6
5

448.430
298.797

74.738
59.759

1.442 ns
1.153 ns

1

78.797

78.797

1.520 ns

Two-Way Interaction
AXB

3
3

202.346
202.346

67.449
67.449

1.301 ns
1.301

9
110
119

650.776
5703.190
6353.967

72.308
51. 847
53.395

1.395

Explained
Residual
Total ·

P = .05

df = 6/110

CV=

3.69

Major Hypothesis

no 2 _0:

There is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
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those with normal achieving children when compared to the level of
hostility-rejection.

The results of the analysis of variance are presented in Table 17.

The

degrees of freedom for both groups are 1/118. The sum of squares for between
groups are 13.333 and for within groups 442.5333. The mean squares for betwen
groups are 13.333 and 3. 7503 for within groups.

The F-ratio was computed

between the groups, which was 3.555. The major hypothesis relating to hostilityrejection practice was supported. It was concluded that there was no significant
difference between parental mean attitudes toward hostility-rejection practiced
with their children.
Table 17
Analysis of Variance for the Attitudes of Black Parents
with Learning Disabled Children and Those
with Normal Achieving Children
When Compared to Hostility-Rejection

Source of
Variation

df

ss

MS

1

13.3333

13.3333

Within Groups

118

442.5333

3.7503

Total

119

455.8667

Between Groups

P = .05

df = 1/118

CV= 3.92

F

3.555 ns
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Sub-Hypothesis
H0 2 _1: There is no significant difference between Black parents' attitudes

toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to the level of
hostility-rejection and age of parent.

As Table 18 indicates, the calculated F-ratios for main effects, age of
pa r ent, and parents with LD/normal achieving children were 1.257, 0.696, and
4.104, respectively.

The F-ratios for the two-way interactions of AX B were

0.866 and 0.866, respectively.

When these F-ratios were compared with the

critical value (cv) for F (Cv = 4.38) at the .05 level of probability for the related
degrees of freedom (5/110), they were found to be non-significant.
Hypothesis 2.1 (H0 2 _1 ) was supported.

Therefore,

It was concluded that there was no

sign ificant difference in the level of hostility-rejection of Black parents with
learning disabled children and Black parents with normal achieving children by age
of parent.

Source of
Variation

r

ain Effec
ge of Parent {. }
Parent ..,it LO/
ormal (B)

1

1

ction

T

1.

Explained
Resi ual
Total

110
1

d = 5/110

P = .05

ub-Hypoth

i

002.2:
to
0

t
h

T

1 l

l

tu
7.276

re

ti

0.730 and 0.730

r

n
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critical value (cv) for F (cv = 8.54) at the .05 level of probability for the related
degrees of freedom (3/114), the main effects and parents with LD/normal achieving
children were found to be non-significant.
significant.

Marital status was found to be

Therefore, Hypothesis 2.2 (Ho 2_2) was supported. It was concluded

that there was no significant difference in hostility-rejection of Black parents with
learning disabled children and Black parents with normal achieving children by
marital status.

Table 19
An Analysis of Variance for Hostility-Rejection
of Black Parents with Learning Disabled Children
and Those with Normal Achieving Children
by Marital Status

Source of
Variation

df

24.038
29.390

7.232 ns
8.842 s

1

24.182

24.182

7.276 ns

2
2

4.851
4.851

2.425
2.425

0.730 ns
0.730

5
114
119

76.963
378.904
455.867

15.393
3.324
3.831

AXB

df = 3/114

CV=

F

72.113
58.779

Two-Way Interaction

P = .05

MS

3
2

Main Effects
Marital Status (A)
Parents with LD/
Normal (B)

Explained
Residual
Total

ss

4.631

8.54

Sub-Hypothesis

Ho2.3= T here is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
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those with normal achieving children when compared to the level of
hostility-rejection and highest education level.

As Table 20 indicates, the calculated F-ratios for main effects, highest
education level, and parents with LD/normal achieving children were 3.529, 3.454,
and 5.571, respectively. The F-ratios for the two-way interaction of AX B were
0.886 and 0.886, respectively.

When these F-ratios were compared with the

critical value (cv) for F (cv = 3.69) at the .05 level of probability for the related
degrees of freedom (6/108), the main effects and education level were found to be
non-significant.
significant.

Parents with LD/normal achieving children were found to be

Therefore, Sub-hypothesis 2.3 (H0 2_3) was supported.

It was con-

cluded that there was no significant difference in hostility-rejection of Black
parents and learning disabled children and those with normal achieving children by
highest education level.
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Table 20
An Analysis of Variance for Hostility-Rejection
of Black Parents with Learning Disabled Children
and Those with Normal Achieving Children
by Education Level

Source of
Variation

df

ss

MS

F

Main Effects
Education Level (A)
Parents with LD/
Normal (B)

6
6

72.253
58.920

12.042
11. 784

3.259 ns
3.454 ns

1

19.008

19.008

5. 571 s

Two-Way Interaction
AXB

5
5

15.121
15.121

3.024
3.024

0.886 ns
0.886

11
108
119

87.374
368.492
455.867

7.943
3.412
3.831

2.328

Explained
Residual
Total

P = .05

df = 6/108

CV=

3.69

Sub-Hypothesis
H0 2 _4: There is no significant difference between Black parents' attitudes

toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to the level of
hostility-rejection and income level.

As Table 21 indicates, the calculated F-ratios for main effects, income level,
and parents with LD/normal achieving children were 2.666, 2.438, and 3.466,
respectively.

The F-ratios for the two-way interaction of AX B were 2.199 and

2.199, respectively.

When these F-ratios were compared with the critical value
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those with normal achieving children when compared to the level of
hostility-rejection and grade of child.

As Table 22 indicates, the calculated F-ratios for main effects, grade level
of child, and parents with LD/normal achieving children were 1.594, 0.905, and
2.517, respectively. The F-ratios for the two-way interaction of A X B were 2.270
and 2.270, respectively.

When these F-ratios were compared with the critical

value (cv) for F (cv = 5.65) at the .05 level of probability for the related degrees of
freedom (4/112), they were found to be non-significant. Therefore, Sub-hypothesis
2.5 (H0 2 _5) was supported.

It was concluded that there was no significant

difference in hostility-rejection of Black parents with learning disabled children
and those with normal achieving children by grade level of child.
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Table 22
An Analysis of Variance for Hostility-Rejection
of Black Parents with Learning Disabled Children
and T hose with Normal Achieving Children
by Grade Level of Child

Source of
Variation

df

ss

MS

F

Main Effects
Grade Level o f C hild (A)
Parents with LD/
Normal (B)

4
3

23.216
9.883

5.804
3.294

1.594 ns
0.905 ns

1

9.166

9.166

2.517 ns

Two-Way Interact ion
AXB

3
2

24.804
24.804

8.268
8.268

2.270 ns
2.270

7
112
119

48.020
407.847
455.867

6.860
3.641
3.831

1.884

Explained
Residual
Total

P = .05

d f = 4/112

CV=

5.65

Sub-Hypoth esis
H0 2 _6: There is no signifi cant difference between Black parents' attitudes

toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to the level of
hostility-r ejection and sex of child.

As Table 23 indicates, the calculated F-ratios for main effects, sex of child,
and pa rents with LD/normal achieving children were 1. 784, 0.050, and 3.484,
respectively.

The F-ratios for the two-way interaction of AX B were 0. 737 and

0. 737, r espect ively.

When these F-ra tios were compared with the critical value

75
(cv) for F (cv = 19.49) at the .05 level of probability for the related degrees of
freedom (1/116), they were found to be non-significant. Therefore, Sub-Hypothesis

2.6 (H0 2_6) was supported.

It was concluded that there was no significant

difference in hostility-rejection of Black parents with learning disabled children
and those with normal achieving children by sex of child.
Table 23
An Analysis of Variance for Hostility-Rejection
of Black Parents with Learning Disabled Children
and Those with Normal Achieving Children
by Sex of Child

Source of
Variation

df

ss

MS

F

Main Effects
Sex of Child (A)
Parents with LD/
Normal (B)

2
1

13.521
0.188

6.761
0.188

1.784 ns
0.050 ns

1

13.202

13.202

3.484 ns

Two-Way Interaction
AXB

1
1

2.793
2.793

2.793
2.793

0.737 ns
0.737

Explained
Residual
Total

3

16.314
439.553
455.867

5.438
3.789
3.831

1.435

P = .05

116
119

df = 2/116

CV=

19.49

Sub-Hypothesis
here is no significant difference between Black parents' attitudes
H02.7: T
toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to the level of
hostility-rejection and age of child.
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As Table 24 indicates, the calculated F-ratios for main effects, age of child,
and parents with LD/normal achieving chlidren were 1. 707, 1.264, and 0.246,
respectively. The F-ratios for the two-way interaction of AX B were 4.612 and
4.612, respectively.

When these F-ratios were compared with the critical value

(cv) for F (cv = 3.69) at the .05 level of probability for the related degrees of
freedom (6/110), the main effects, age of child, and parents with LD/normal
achieving children were found to be non-significant.

The two-way interaction

between age of child and parents with LD/normal achieving children were found to
be significant.

Therefore, Sub-Hypothesis 2. 7 (Ho 2. 7) was supported.

It was

concluded that there was no significant difference in hostility-rejection of Black
parents with learning disabled children and those with normal achieving children by
age of child.
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Table 24
An Analysis of Variance for Hostility-Rejection
of Black Parents with Learning Disabled Children
and Those with Normal Achieving Children
by Age of Child

Source of

Variation

df

ss

MS

F

Main Effects
Age of Child (A)
Parent s with LD/
Normal (B)

6
5

34.813
21.480

5.802
4.296

1. 707 ns
1.264 ns

1

0.836

0.836

0.246 ns

Two-Way Interaction
AXB

3
3

47.045
47.045

15.682
15.682

4.612 s
4.612

9
110
119

81. 859
374.008
455.867

9.095
3.400
3.831

Explained
Residual
Total

P = .05

df = 6/110

CV=

2.675

3.69

Major Hypothesis
H0 3 _0: There is no significant difference between Black parents' attitudes

toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to the level of
democratic attitudes.

The result s of the analysis of variance are presented in Table 25.

The

degrees of fr eedom for both groups are 1/118. The sum of squares for between
groups are 13.333 and for within groups 339.8667. The mean squares for between
groups a re 13.3333 and 2.8802 for within groups.

The F-ratio was completed

between the groups, which was 4.629 at the .05 level.

The major hypothesis
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relating to democratic control was not supported. It was concluded that there was
significant differences between mean att1·tudes t oward the use of democratic
control practiced with their children.
Table 25
Analysis of Variance for the Attitudes of Black Parents
with Learning Disabled Children and Those
with Normal Achieving Children
When Compared to Democratic Attitudes

Source of
Variation

df

ss

MS

1

13.3333

13.3333

Within Groups

118

339.8667

2.8802

Total

119

353.2000

Between Groups

P = .05

df = 1/118

F
4.629 s

CV= 3.92

Sub-Hypothesis
H0 3 _1: There is no significant difference between Black parents' attitudes

toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to the level of
democratic attitudes and age of parent.

As Table 26 indicated, the calculated F-ratios for main effects, age of
parent, and parents with LD/normal achieving children were 2.327, 1.682, and
4. 757, respectively. The F-ratios for the two-way interaction of A X B were 2.075
and 2.075, respectively.

When these F-ratios were compared with the critical

value (cv) for F (cv = 4.38) at the .05 level of probability for the related degrees of
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freedom (5/110), the main effects and age of parent were found to be nonsignificant.
significant.

Parents with LD/ normal achieving children were found to be
Therefore, Sub-hypothesis 3.1 (Ho 3_1) was supported.

It was con-

cluded that there was no significant difference in democratic attitudes of Black
parents with learning disabled children and those with normal achieving children by
age of parent.
Table 26
An Analysis of Variance for Democratic Attitudes
of Black Parents with Learning Disbled Children
and Those with Normal Achieving Children
by Age of Parent

Source of
Variation

df

ss

MS

F

Main Effects
Age of Parent (A)
Parents with LD/
Normal (B)

5
4

31.626
18.293

6.325
4.573

2.327 ns
1.682 ns

1

12.930

12.930

4.757 s

Two-Way Interaction
AXB

4
4

22.567
22.567

5.642
5.642

2.075 ns
2.075

9
110
119

54.193
299.007
353.200

6.021
2. 718
2.968

2.215

Explained
Residual
Total

P = .05

df = 5/110

CV=

4.38

Sub-Hypothesis
There is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
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those with normal achieving children when compared to the level of
democratic attitudes and marital status.

As Table 27 indicates, the calculated F-ratios for main effects, marital
status, and parents with LD/normal achieving chlidren were 3.869, 3.361, and
6.638, r espectively. The F-ratios for the two-way interaction of AX B were 1.879
and 1.879, respectively.

When these F-ratios were compared with the critical

value (cv) for F (cv = 8.54) at the .05 level of probability for the related degrees of
freedo m (3/114), they were found to be non-significant. Therefore, Sub-hypothesis
3.2 (H0 3 _2) was supported.

It was concluded that there was no significant

difference in democratic attitudes of Black parents with learning disabled children
and those with nor mal achieving children by marital status.
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Table 27

An Analysis of Variance for Democratic Attitudes
of Black Parents with Learning Disabled Children
and Those with Normal Achieving Children
by Marital Status

Source of
Variation

ss

df

MS

F

Main Effec ts
Mar ital St atus (A}
Parent with LD/
Normal (B}

3
2

31.688
18.355

10.563
9.177

3.869 ns
3.361 ns

1

18.123

18.123

6.638 ns

Two-Way Interac t ion
AXB

2
2

10.261
10.261

5.130
5.130

1.879 ns
1.879

5
114
119

41.949
311. 251
353.200

8.390
2.730
2.968

3.073

Explained
Residual
Total

P = .05

df = 3/114

CV=

8.54

Sub-Hypothesis
H0 3 _3: There is no significant difference between Black parents' attitudes

toward child-rear ing practices with learning disabled children and
t hose with normal achieving children when compared to the level of
democratic attitudes and highest education level.

As Table 28 indicates, the calculated F-ratios for main effects, highest
education level, a nd pa rents with LD/normal achieving children were 3.854, 3.516,
and 6.993, respectively. The F-ratios for the two-way interaction of AX B were
3.165 a nd 3.165, respectively.

When these F-ratios were compared with the

critical value (cv) for F (cv = 3.69} at the .05 level of probability for the related
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degrees of freedom (6/108), the main effects and parents with LD/normal achieving
children were found to be significant. The highest education level was found to be
non-significant. Therefore, Sub-hypothesis 3.3 (Ho 3 _3) was non-supported. It was
concluded that there was a significant difference in democratic attitudes of Black
parents with learning disabled children and those with normal achieving children by
highest education level.
Table 28
An Analysis of Variance for Democratic Attitudes
of Black Parents with Learning Disabled Children
and Those with Normal Achieving Children
by Education Level

Source of
Variation

df

ss

MS

F

Main Effects
Education Level (A)
Parents with LD/
Normal (B)

6
5

55.584
42.251

9.264
8.450

3.854 s
3.516 ns

1

16.807

16.807

6.993 s

Two-Way Interaction

5
5

38.037
38.037

7. 607
7.607

3.165 ns
3.165

11
108
119

93.622
259.578
353.200

8.511
2.404
2.968

3.541

AXB

Explained
Residual
Total

P = .05

df = 6/108

CV=

3.69

Sub-Hypothesis
is no significant difference between Black parents' attitudes
H03_4: There
toward child-rearing practices with learning disabled children and
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those with normal achieving children when compared to the level of
democratic attitudes and income level.

As Table 29 indicates, the calculated F-ratios for main effects, income level,
and parents with LD/normal achieving children were 2.060, 1.457, and 4. 778,
respectively. The F-ratios for the two-way interactions of AX B were 4.978 and
4.978, respectively.

When these F-ratios were compared with the critical value

(cv) for F (cv = 3.25) at the .05 level of probability for the related degrees of
freedom (7 /106), the main effects and income level were found to be nonsignificant. Parents with LD/normal achieving children and the two-way interaction between income level and parents with LD/normal achieving children were
found to be significant. Therefore, Sub-hypothesis 3.4 (H0 3_4) was supported. It
was concluded that there was no significant difference in democratic attitudes of
Black parents with learning disabled children and those with normal achieving
children by income level.
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Table 29
An Analysis of Variance for Democratic Attitudes
of Black Parents with Learning Disabled Childr
and Those with Normal Achieving Children en
by Income Level

Source of
Variation

df

ss

MS

F

Main Effects
Income Level (A)
Parents with LD/
Normal (B)

7
6

33.882
20.549

4.840
3.425

2.060 ns
1.457 ns

1

11.230

11.230

4.778 s

Two-Way Interaction
AXB

6
6

70.199
70.199

11. 700
11. 700

4.978 s
4.978

13
106
119

104.081
249.119
353.200

8.006
2.350
2.968

Explained
Residual
Total

P = .05

df = 7/106

CV=

3.407

3.25

Sub-Hypothesis
H0 _ : There is no significant difference between Black parents' attitudes
35

toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to the level of
democratic attitudes and grade of child.

As Table 30 indicates, the calculated F-ratios for main effects, grade level
of child, and parents with LD/normal achieving children were 2.063, 1.217, and

2.858, respectively.

The F-ratios for the two-way interactions of AX B were

0.547 and 0.547, respectively.

When these F-ratios were compared with the
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critical value (cv) for F (cv = 5.65) at the .05 level of probability for the related
degrees of freedom (4/112), they were found to be non-significant. Therefore, Subhypothesis 3.5 (HO 3 _5) was supported.

It was concluded that there was no

significant difference in democratic attitudes of Black parents with learning
disabled children and those with normal achieving children by grade level of child.
Table 30
An Analysis of Variance for Democratic Attitudes
of Black Parents with Learning Disabled Children
and Those with Normal Achieving Children
by Grade Level of Child

Source of
Variation

df

ss

MS

F

Main Effects
Grade Level of Child (A)
Parents with LD/
Normal (B)

4
3

23.914
10.581

5.979
3.527

2.063 ns
1.217 ns

1

8.282

8.282

2.858 ns

Two-Way Interaction

3
3

4.754
4.754

1.585
1.585

0.547 ns
0.547

7
112
119

28.668
324.532

4.095
2.898
2.968

1.413

AXB

Explained
Residual
Total

P = .05

df = 4/112

CV=

353.200

5.65

Sub-Hypothesis
H03.6:

T here is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to the level of
democratic attitudes and sex of child.
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As Table 31 indicates, the calculated F-ratios for main effects, sex of child,
and parents with LD/normal achieving children were 4. 741, 4. 702, and 7.232,
respectively. The F-ratios for the two-way interaction of AX B were 1.152 and
1.152, respectively.

When these F-ratios were compared with the critical value

(cv) for F (cv = 19.49) at the .05 level of probability for the related degrees of
freedom (2/116), they were found to be non-significant. Therefore, Sub-hypothesis
3.6 (H0 3 _6) was supported.

It was concluded that there was no significant

difference in democratic attitudes of Black parents with learning disabled children
and those with normal achieving children by sex of child.
Table 31
An Analysis of Variance for Democratic Attitudes
of Black Parents with Learning Disabled Children
and Those with Normal Achieving Children
by Sex of Child

Source of
Variation

df

ss

MS

F

Main Effects
Sex of Child (A)
Parents with LD/
Normal (B)

2
1

26.448
13 .115

13.224
13 .115

4.741 ns
4.702 ns

1

20.171

20.171

7.232 ns

Two-Way Interaction
AXB

1
1

3.214
3.214

3.214
3.214

1.152 ns
1.152

3
116
119

29.662
323.538
353.200

9.887
2.789
2.968

3.545

Explained
Residual
Total

p = .05

df = 2/116

CV

= 19.49
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Sub-Hypothesis
H0 3_7 : There is no significant difference between Black parents' attitudes

toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to the level of
democratic attitudes and age of child.

As Table 32 indicates, the calculated F-ratios for main effects, age of child,
and pa rents with LD/normal achieving children were 2.392, 1.898, and 1.283,
respectively.

The f-ratios for the two-way interaction of AX B were 1.442 and

1.442, respectively.

When these F-ratios were compared with the critical value

(cv) for F (cv = 3.69) at the .05 level of probability for the related degrees of
freedom (6/110), they were found to be non-significant. Therefore, Sub-hypothesis
3. 7 (H0 3_7) was supported.

It was concluded that there was no significant

differ ence in democratic attitudes of Black parents with learning disabled children
and those wit h normal achieving children by age of child.
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Table 32
An Analysis of Variance for Democratic Attitudes
of Black Parents with Learning Disabled Childr
and Those with Normal Achieving Children en
by Age of Child

Source of
Variation

df

ss

MS

F

Main Effects
Age of Child (A)
Parents with LD/
Normal (B)

6
5

39., 387
26.054

6.565
5.211

2.392 ns
1.898 ns

1

3.521

3.521

1.283 ns

Two-Way Interaction
AXB

3
3

11. 876
11.876

3.959
3.959

1.442 ns
1.442

9
110
119

51.263
301. 936
353.200

5. 696
2.745
2.968

2.075

Explained
Residual
Total

P = .05

df = 6/110

CV=

3.69

Minor Hypothesis

HO 4:

There is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to the level of
seclusion practiced.

The results of the analysis of variance are presented in Table 33.

The

degrees of freedom for both groups were 1/118. The sum of squares for between
groups was .0333 and for within groups was 11.0266.
between groups was .003.

The F-ratio computed for

When the value of F was compared with the critical
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value of F to be significant at the .05 probability level, it was found to be nonsignificant. Therefore, Minor Hypothesis 4 (HO 4) was supported. It was concluded
th a t th ere was no significant differences between the parents' mean attitudes
toward seclusion practiced in child-rearing.
Table 33
Analysis of Variance for the Attitudes
of Black Parents with Learning Disabled Children
and Those with Normal Achieving Children
When Compared to Seclusion Practiced

Source of
Variation

df

ss

MS

1

.0333

.0333

Within Group

118

1301.1333

11. 0266

Total

119

1301.1667

Bet ween Groups

P = .05

df = 1/118

F

.003 ns

CV= 3.92

Minor Hypothesis
H0 5:

There is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to outside
influence experienced.

The results of the analysis of variance are presented in Table 34.

The

degrees of freedom for both groups were 1/118. The sum of squares for between
groups was 34.1332 and for within groups was 1163.0667. The mean square for
between groups are 34.1332 and for within groups was 9.8565.

The F-ratio
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computed for between groups was 3.463. When the value of F was compared with
the critical value of F to be significant at the .05 probability level, it was found to
be non-significant.

Therefore, Minor Hypothesis 5 (H0 5) was supported.

It was

concluded that there was no significant difference between the parents' mean
attitudes toward outside influence experienced in child-rearing.
Table 34
Analysis of Variance for the Attitudes
of Black Parents with Learning Disabled Children
and Those with Normal Achieving Children
When Compared to Excluding Outside Influences

Source of
Variation

df

ss

MS

1

34.1332

34.1332

Within Group

118

1163.0667

9.8565

Total

119

1197 .1999

Between Groups

P = .05

df = 1/118

F
3.463 ns

CV= 3.92

Minor Hypothesis

ao 6:

There is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to deification.

The results of the analysis of variance are presented in Table 35.

The

degrees of freedom for both groups were 1/118. The sum of squares for between
groups was 3 •3332 and for within groups was 1500.5333.

The mean squares for
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between groups was 3.3332 and for within groups was 12.7164.

The F-ratio

computed for between groups was 0.262. When the value of F was compared with
the critical value of F to be significant at the .05 probability level, it was found to
be non-significant.

Therefore, Minor Hypothesis 6 (H0 6) was supported. It was

concluded that there was no significant difference between the parents' mean
attitudes toward deification in child-rearing.
Table 35
Analysis of Variance for the Attitudes
of Black Parents with Learning Disabled Children
and Those with Normal Achieving Children
When Compared to Deification

Source of
Variation

ss

df

MS

1

3.3332

3.3332

Within Groups

118

1500.5333

12.7164

Total

119

1503.8666

Between Groups

P = .05

df = 1/118

F

0.262 ns

CV= 3.92

Minor Hypothesis
There is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to dependency
practiced.
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The results of the analysis of variance are presented in Table 36.

The

degrees of freedom for both groups were 1/118. The sum of squares for between
groups was 20.8332 and for within groups was 1391.5333.

The mean square for

between groups was 20.8332 and for within groups was 11. 7927.

The F-ratio

computed for between groups was 1. 7 67. When the value of F was compared with
the critical value of F to be significant at the .05 probability level, it was found to
be non-significant.

Therefore, Minor Hypothesis 7 (H0 7) was supported.

It was

concluded that there was no significant difference between the parents' mean
attitudes toward dependency practiced in child-rearing.
Table 36
Analysis of Variance for the Attitudes
of Black Parents with Learning Disabled Children
and Those with Normal Achieving Children
When Compared to Dependency Practiced

Source of
Variation

df

ss

MS

1

20.8332

20.8332

Within Group

118

1391. 5333

11. 7927

Total

119

1412.3665

Between Groups

P = .05

df = 1/118

F
1. 767 ns

CV= 3.92

Minor Hypothesis
00 8 :

There is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
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those with normal achieving children when compared to breaking of
will practiced.

The results of the analysis of variance are presented in Table 37.

The

degrees of freedom for both groups were 1/118. The sum of squares for between
groups was 2.1333 and for within groups was 1243.8667.

The mean squares for

between groups was 2.1333 and for within groups was 10.5412.

The F-ratio

computed for between groups was 0.202. When the value of F was compared with
the critical value of F to be significant at the .05 probability level, it was found to
be non-significant.

Therefore, Minor Hypothesis 8 (H0 8) was supported. It was

concluded that there was no significant difference between the parents' mean
attitudes toward breaking of will practiced in child-rearing.
Table 37
Analysis of Variance for the Attitudes
of Black Parents with Learning Disabled Children
and Those with Normal Achieving Children
When Compared to Breaking of Will Practiced

Source of
Variation

df

ss

MS

1

2.1333

2.1333

Within Groups

118

1243.8667

10.5412

Total

119

1246.0000

Between Groups

P = .05

df = 1/118

CV= 3.92

F
0.202 ns
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Minor Hypothesis
H0 9:

There is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to strictness
practiced.

The results of the analysis of variance are presented in Table 48.

The

degrees of freedom for both groups were 1/118. The sum of squares for between
groups were 20.8334 and for within groups was 1556.8667. The mean squares for
between groups was 20.8334 and for within groups was 13.1938.

The F-ratio

computed for between groups was 1.579. When the value of F was compared with
the critical value of F to be significant at the .05 probability level, it was found to
be non-significant.

Therefore, Minor Hypothesis 9 (H0 9) was supported. It was

concluded that there was no significant difference between the parents' mean
attitudes toward strictness practiced in child-rearing.
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Table 38
Analysis of Variance for the Attitudes
of Black Parents with Learning Disabled Children
and Those with Normal Achieving Children
When Compared to Strictness Practiced

Source of
Variation

df

ss

MS

1

20.8334

20.8334

Within Groups

118

1556.8667

13.1938

Total

119

1577.7001

Between Groups

P = .05

df = 1/118

F
1.579 ns

CV= 3.92

Minor Hypothesis
H0 10:

There is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to approval of
activities practiced.

The results of the analysis of variance are presented in Table 39.

The

degrees of freedom for both groups were 1/118. The sum of squares for between
groups was 2. 7000 and for within groups was 888.6000.

The mean squares for

between groups was 2. 7000 and for within groups was 7.5305.

The F-ratio

computed for between groups 0.359. When the value of F was compared with the
critical value of F to be significant at the .05 probability level, it was found to be
non-significant.

Therefore, Minor Hypothesis 10 (H0 10 ) was supported.

It was

96
concluded that there was no significant difference between the parents' mean
at t itudes toward approval of activities practiced in child-rearing.
Table 39
Analysis of Variance for the Attitudes
of Black Parents with Learning Disabled Children
and Those with Normal Achieving Children
When Compared to Approval of Activities Practiced

Source of
Variation

df

ss

MS

1

2.7000

2.7000

Within Groups

118

888.6000

7.5305

Total

119

891.3000

Bet ween Groups

P

= .05

df

= 1/118

F

0.359 ns

CV= 3.92

Minor Hypothesis
H0 11:

There is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to intrusiveness
experienced.

The results of the analysis of variance are presented in Table 40.

The

degr ees of freedom for both groups were 1/118. The sum of squares for between
groups was 56.0334 and for within groups was 1843.2667. The mean squares for
bet ween groups was 56.0334 and for within groups was 15.6209.

The F-ratio

co mputed for between groups was 3.587. When the value of F was compared with
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the critical value of p to b e sigm
· "f"1eant at the .05 probability level, it was found to
be non-significant. Therefore, Minor Hypothesis 11 (H0 11 ) was supported. It was
concluded that there was no significant difference between the parents' mean
attitudes toward intrusiveness practiced in child-rearing.
Table 40
Analysis of Variance for the Attitudes
of Black Parents with Learning Disabled Children
and Those with Normal Achieving Children
When Compared to Intrusiveness Experienced

Source of
Variation

df

ss

MS

1

56.0334

56.0334

Within Groups

118

1843.2667

15.6209

Total

119

1899.3001

Between Groups

P = .05

df = 1/118

F
3.587 ns

CV= 3.92

Minor Hypothesis
H0 12 :

There is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to fostering
dependency.

The results of the analysis of variance are presented in Table 41.

The

degrees of freedom for both groups were 1/118. The sum of squares for between
groups was 20.8333 and for within groups was 1417 .1333.

The mean square for
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between groups are 20.8333 and for within groups was 12.0096.

The F-ratio

computed for between groups was 1. 735. When the value of F was compared with
the critical value of F to be significant at the .05 probability level, it was found to
be non-significant. Therefore, Minor Hypothesis 12 (H0 12 ) was supported. It was
concluded that there was no significant difference between the parents' mean
attitudes toward fostering dependency in child-rearing.
Table 41
Analysis of Variance for the Attitudes
of Black Parents with Learning Disabled Children
and Those with Normal Achieving Children
When Compared to Fostering Dependency

Source of
Variation

df

ss

MS

1

20.8333

20.8333

Within Groups

118

1417.1333

12.0096

Total

119

1437.9666

Between Groups

P = .05

df = 1/118

F
1. 735 ns

CV= 3.92

Minor Hypothesis
There is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to suppression
of aggression practiced.
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The results of the analysis of variance are presented in Table 42.

The

degrees of freedom for both groups were 1/118. The sum of squares for between
groups are 28.0333 and for within groups was 1029.9333.

The mean squares for

between groups was 28.0333 and for within groups was 8.7282.

The F-ratio

computed between groups was 3.212. When the value of F was compared with the
critical value of F to be significant at the .05 probability level, it was found to be
non-significant.

Therefore, Minor Hypothesis 13 (Ho 13 ) was supported.

It was

concluded that there was no significant difference between the parents' mean
attitudes toward suppression of aggression practiced in child-rearing.
Table 42
Analysis of Variance for the Attitudes
of Black Parents with Learning Disbled Children
and Those with Normal Achieving Children
When Compared to Suppression of Aggression Practiced

Source of
Variation

df

ss

MS

1

28.0333

28.0333

Within Group

118

1029.9333

8.7282

Total

119

1057.9667

Between Groups

p = .05

df = 1/118

F

3.212 ns

CV= 3.92

Minor Hypothesis
There is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
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those with normal achieving children when compared to suppression
of sexuality practiced.

The results of the analysis of variance are presented in Table 43.

The

degr ees of freedom for both groups were 1/118. The sum of squares for between
groups was 3.3333 and for within groups was 1556.6666.

The mean square for

between groups was 3.3333 and for within groups was 13.1921.

The F-ratio

computed for between groups was 0.253. When the value of F was compared with
the critical value of F to be significant at the .05 probability level, it was found to
be non-significant. Therefore, Minor Hypothesis 14 (H0 14 ) was supported. It was
concluded that there was no significant difference between the parents' mean
at t itudes toward suppression of sexuality practiced in child-rearing.
Table 43
Analysis of Variance for the Attitudes
of Black Parents with Learning Disabled Children
and Those with Normal Achieving Children
When Compared to Suppression of Sexuality Practiced

Source of
Variation

df

ss

MS

1

3.3333

3.3333

Within Groups

118

1556.6666

13.1921

Total

119

1560.0000

Between Groups

P = .05

df = 1/118

CV= 3.92

F
0.253 ns
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Minor Hypothesis
H0 1 5:

There is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to acceleration
of development.

The results of the analysis of variance are presented in Table 44.

The

degrees of freedom for both groups are 1/118. The sum of squares for between
groups was 0.0000 and for within groups was 1275.8667.

The mean squares for

between groups was 0.0000 and for within groups was 10.8124.

The F-ratio

computed between groups was 0.000. When the value of F was compared with the
critical value of F to be significant at the .05 probability level, it was found to be
non-significant.

Therefore, Minor Hypothesis 15 (H0 15 ) was supported.

It was

concluded that there was no significant difference between the parents' mean
attitudes toward acceleration of development in child-rearing.
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Table 44
Analysis of Variance for the Attitudes
of Black Parents with Learning Disabled Children
and Those with Normal Achieving Children
When Compared to Acceleration of Development

Source of
Variation

df

Between Groups

ss

MS

1

0.0000

0.0000

Within Groups

118

1275.8667

10. 8124

Total

119

1275.8667

P

=.05

df

= 1/118

F
0.000 ns

CV= 3.92

Minor Hypothesis
H0 16:

There is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to avoidance of
communication practiced.

The results of the analysis of variance are presented in Table 45.

The

degr ees of freedom for both groups were 1/118. The sum of squares for between
groups was 26.1333 and for within groups was 947 .3333.

The mean squares for

between groups was 26.1333 and for within groups was 8.0282.

The F-ratio

computed for between groups was 3.255. When the value of F was compared with
the critical value of F to be significant at the .05 probability level, it was found to
be non-significant. Therefore, Minor Hypothesis 16 (H0 16 ) was supported. It was

103

concluded that there was no significant d1"fference between the parents' mean
attitudes toward avoidanc e o f communication
·
· practiced in child-rearing.
Table 45
Analysis of Variance for the Attitudes
of Black Parents with Learning Disabled Children
and Those with Normal Achieving Children

When Compared to Avoidance of Communication Practiced

Source of
Variation

df

ss

MS

1

26.1333

26.1333

Within Groups

118

947.3333

8.0282

Total

119

973.4667

Between Groups

P = .05

df = 1/118

F
3.255 ns

CV= 3.92

Minor Hypothesis
H0 17:

There is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to marital
conflicts experienced.

The results of the analysis of variance are presented in Table 46.

The

degrees of freedom for both groups are 1/118. The sum of squares for between
groups was 1.6333 and for within groups was 719.5333.

The mean squares for

between groups was 1.6333 and for within groups was 6.0977.

The F-ratio

computed for between groups was 0.268. When the value of F was compared with
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the critical value of F t 0 b e s1gm
· ·f·icant at the .05 probability level, it was found to
be non-significant. Therefore, Minor Hypothesis 17 (Ho 17 ) was supported. It was
concluded that there was no significant difference between the parents' mean
attitudes toward marital conflicts experienced in child-rearing.
Table 46
Analysis of Variance for the Attitudes
of Black Parents with Learning Disabled Children
and Those with Normal Achieving Children
When Compared to Marital Conflicts Experienced

Source of
Variation

df

ss

MS

1

1.6333

1. 6333

Within Groups

118

719.5333

6.0977

Total

119

721.1667

Between Groups

P = .05

df = 1/118

F
0.268 ns

CV= 3.92

Minor Hypothesis
Ho 18:

There is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to inconsiderateness of husband.

The results of the analysis of variance are presented in Table 47.

The

degrees of freedom for both groups are 1/118. The sum of squares for between
groups was 12.0334 and for within groups was 1280.3333.

The mean square for
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between groups was 12.0334 and for within groups was 10.8503.

The F-ratio

computed for between groups was 1.109. When the value of F was compared with
the critical value of F to be significant at the .05 probability, it was found to be
non-significant.

Therefore, Minor Hypothesis 18 (Ho 18) was supported.

It was

concluded that there was no significant difference between the parents' mean
attitudes toward inconsiderateness of husband in child-rearing.
Table 47
Analysis of Variance for the Attitudes
of Black Parents with Learning Disabled Children
and Those with Normal Achieving Children
When Compared to Inconsiderateness of Husband

Source of
Variation

df

ss

MS

1

12.0334

12.0334

Within Groups

118

1280.3333

10.8503

Total

119

1292.3668

Between Groups

P = .05

df = 1/118

F

1.109 ns

CV= 3.92

Minor Hypothesis
There is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to ascendency
of mother experienced.
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The results of the analysis of variance are presented in Table 48.

The

degrees of freedom for both groups were 1/118. The sum of squares for between
groups was 38.5333 and for within groups was 1546.9333.

The mean square for

between groups was 38.5333 and for within groups was 13.1096.

The F-ratio

computed for between groups was 2.939. When the value of F was compared with
the critical value of F to be significant at the .05 probability level, it was found to
be non-significant. Therefore, Minor Hypothesis 19 (H0 19) was supported. It was
concluded that there was no significant difference between the parents' mean
attitudes toward ascendency of the mother experienced in child-rearing.
Table 48
Analysis of Variance for the Attitudes
of Black Parents with Learning Disabled Children
and Those with Normal Achieving Children
When Compared to Ascendency of Mother Experienced

Source of
Variation

df

ss

MS

1

38.5333

38.5333

Within Groups

118

1546.9333

13.1096

Total

119

1585.4666

Between Groups

P

=.05

df

= 1/118

F
2.939 ns

CV= 3.92

Minor Hypothesis

no 20 :

There is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
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those with normal achieving children when compared to martyrdom
experienced.

The results of the analysis of variance are presented in Table 49.

The

degrees of freedom for both groups were 1/118. The sum of squares for between
groups was 43.2001 and for within groups was 1471.4667.

The mean square for

between groups was 43.2001 and for within groups was 12.4701.

The F-ratio

computed was between groups 3.464. When the value of F was compared with the
critical value of F to be significant at the .05 probability level, it was found to be
non-significant.

Therefore, Minor Hypothesis 20 (Ho 20 ) was supported.

It was

concluded that there was no significant difference between the parents' mean
attitudes toward martyrdom experienced in child-rearing.
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Table 49
Analysis of Variance for the Attitudes
of Black Parents with Learning Disabled Childr
and Those with Normal Achieving Children en
When Compared to Martyrdom Experienced

Source of
Variation

df

ss

MS

1

43.2001

43.2001

Within Group

118

1471.4667

12.4701

Total

119

1514.6667

Between Groups

P = .05

df = 1/118

F

3.464 ns

CV= 3.92

Minor Hypothesis
B0 21 :

There is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to fear of
hurting the child.

The results of the analysis of variance are presented in Table 50.

The

degrees of freedom for both groups were 1/118. The sum of squares for between
groups was 2.1333 and for within groups was 1255.7334.

The mean square for

between groups was 2.1333 and for within groups was 10.6418.

The F-ratio

computed for between groups was 0.200. When the value of F was compared with
the critical value of F to be significant at the .05 probability level, it was found to
be non-significant. Therefore, Minor Hypothesis 21 (H0 21 ) was supported. It was
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concluded that there was no significant difference between the parents' mean
attitudes toward fear of hurting the child in child-rearing.
Table 50
Analysis of Variance for the Attitudes
of Black Parents with Learning Disabled Children
and Those with Normal Achieving Children
When Compared to Fear of Hurting the Child

Source of
Variation

df

ss

MS

1

2.1333

2.1333

Within Groups

118

1255.7334

10.6418

Total

119

1257.8667

Between Groups

P = .05

df = 1/118

F

0.200 ns

CV= 3.92

Minor Hypothesis
H0 22 :

There is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to irritability
experienced.

The results of the analysis of variance are presented in Table 51.

The

degrees of freedom for both groups were 1/118. The sum of squares for between
groups was 192.5333 and for within groups was 1038.9333. The mean square for
between groups was 192.5333 and for within groups was 8.8045.

The F-ratio

computed for between groups was 21.868. When the value of F was compared with
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the critical value of F to b e sigm
· •r-1cant at the .05 probability
·
level, it was found to
be significant. Therefore , Mi nor Hypothes1s
· 22 (Ho ) was not supported. It was
22
concluded that there was a significant difference between the parents' mean
attitudes toward irritability experienced in child-rearing.
Table 51
Analysis of Variance for the Attitudes
of Black Parents with Learning Disabled Children
and Those with Normal Achieving Children
When Compared to Irritability Experienced

Source of
Variation

df

ss

MS

1

192.5333

192.5333

Within Groups

118

1038.9333

8.8045

Total

119

1231.4667

Between Groups

P = .05

df = 1/118

F
21.868 s

CV= 3.92

Minor Hypothesis
B0 23 : There is no significant difference between Black parents' attitudes

toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to rejection of
the homemaker role.

The results of the analysis of variance are presented in Table 52.

The

degrees of freedom for both groups were 1/118. The sum of squares for between
groups was 1.6333 and for within groups was 1239.5333.

The mean square for
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between groups was 1.6333 and for within groups was 10.5045.

The F-ratio

computed for between groups was 0.155. When the value of F was compared with
the critical value of F to be significant at the .05 probability level, it was found to
be non-significant. Therefore, Minor Hypothesis 23 (Ho 23 ) was supported. It was
concluded that there was no significant difference between the parents' mean
attitudes toward rejection of the homemaker role in child-rearing.
Table 52
Analysis of Variance for the Attitudes
of Black Parents with Learning Disabled Children
and Those with Normal Achieving Children
When Compared to Rejection of the Homemaker Role

Source of
Variation

df

ss

MS

1

1.6333

1.6333

Within Groups

118

1239.5333

10.5045

Total

119

1241.1667

Between Groups

P = .05

df = 1/118

F

0.155 ns

CV= 3.92

Sub-Hypothesis
H024:

T here is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to encouraging
verbalization.
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The results of the analysis of variance are presented in Table 53.

The

degrees of freedom for both groups were 1/118. The sum of squares for between
groups was 61.6332 and for within groups was 791.5333.

The mean square for

between groups was 61.6332 and within groups was 6.7079. The F-ratio computed
for between groups was 9.188. When the value of F was compared with the critical
value of F to be significant at the .05 probability level, it was found to be
Therefore, Minor Hypothesis 24 (Ho 24 ) was not supported.

significant.

It was

concluded that there was a significant difference between the parents' mean
attitudes toward encouraging verbalization in child-rearing.
Table 53
Analysis of Variance for the Attitudes
of Black Parents with Learning Disabled Children
and Those with Normal Achieving Children
When Compared to Encouraging Verbalization

Source of
Variation

df

ss

MS

F

9.188

1

61.6332

61. 6332

Within Groups

118

791. 5333

6.7079

Total

119

853.1665

Between Groups

P = .05

df = 1/118

s

CV= 3.92

Minor Hypothesis

ao 25 :

There is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
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those

with

normal

achieving

children

when

compared

to

equalitarianism practiced.

The results of the analysis of variance are presented in Table 54.

The

degrees of freedom for both groups were 1/118. The sum of squares for between
groups was 86.6999 and for within groups was 931.2667.

The mean square for

between groups was 86.6999 and for within groups was 7.8921.

The F-ratio

computed for between groups was 10.986. When the value of F as compared with
the critical value of F to be significant at the .05 probability level, it was found to
be significant. Therefore, Minor Hypothesis 25 (Ho 25 } was not supported. It was
concluded that there was a significant difference between the parents' mean
attitudes toward equali tarianism practiced in child-rearing.
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Table 54
Anal
· of V~riance for the Attitudes
of Black
pys1s
arent~ with Learning Disabled Children
and Those with Normal Achievina Childr
.
. · ~ Practiced
en
When Compared t 0 Equahtar1anism

Source of
Variation

df

ss

MS

F

1

86.6999

86.6999

Within Groups

118

931.2667

7.8921

Total

119

1017.9666

Between Groups

df = 1/118

P = .05

10.986 s

CV= 3.92

Minor Hypothesis
H0

26

:

There is no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and
those with normal achieving children when compared to comradeship
and sharing practiced.

The results of the analysis of variance are presented in Table 55.

The

degrees of freedom for both groups were 1/118. The sum of squares for between
groups was 22.5332 and for within groups was 1000.2667.

The mean square for

between groups was 22.5332 and for within groups was 8.4768.

The F-ratio

computed for between groups was 2.658. When the value of F was compared with
the critical value of F to be significant at the .05 probability level, it was found to
be non-significant. Therefore, Minor Hypothesis 26 (H0 26) was supported. It was

115
concluded that there was no significant difference between the parents' mean
attitudes toward comradeship and sharing practiced in child-rearing.

Table 55
Analysis of Variance for the Attitudes
of Black Parents with Learning Disabled Children
and Those with Normal Achieving Children
When Compared to Comradeship and Sharing Practiced

Source of
Variation

df

ss

MS

1

22.5332

22.5332

Within Groups

118

1000.2667

8.4768

Total

119

1022.7999

Between Groups

P = .05

df = 1/118

CV= 3.92

F

2.658 ns
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Table 56
Summary of Hypotheses Tested

Hypotheses

df

F

Null Hypotheses
Supported/
Non-Supported

There is no significant difference between
Black_ paren_ts' attit~des ~oward child-rearing
practices with learning disabled children and
those with normal achieving children when
compared to the following:
1.0

the level of authoritarian control
1.1 the level of authoritarian control
and age of parent
1.2 the level of authoritarian control
and marital status
the
level of authoritarian control
1.3
and highest education level
1.4 the level of authoritarian control
and income level
the
level of authoritarian control
1.5
and grade of child
1.6 the level of authoritarian control
and sex of child
the
level of authoritarian control
1. 7
and age of child

1/118

2.846

Supported

5/110

1.242

Supported

3/114

9.284

Non-supported

6/108

2.680

Supported

7/106

1.633

Supported

4/112

3.302

Supported

2/116

2.117

Supported

6/110

1.442

Supported

1/118

3.555

Supported

5/110

1.257

Supported

3/114

7.232

Supported

There is no significant difference between
Black parents' attitudes toward child-rearing
practices with learning disabled children and
those with normal achieving children when
compared to the following:
2.0

the level of hostility-rejection
2 .1 the level of hostility-rejection and
age of parent
.
2.2 the level of hostili ty-rejectlon and
marital status

(table continues)
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Hypotheses

df

F

Null Hypotheses
Supported/
Non-Supported

There is no significant difference between
Black_ paren_ts' attitudes toward child-rearing
practice~ with learning disabled children and
those with normal achieving children when
compared to the following:
2.3 the level of hostility-rejection and
highest education level
2.4 the level of hostility-rejection and
income level
2.5 the level of hostility-rejection and
grade of child
the
level of hostility-rejection and
2.6
sex of child
2.7 the level of hostility-rejection and
age of child

6/108

3.529

Supported

7/106

2.666

Supported

4/112

1.594

Supported

2/116

1. 784

Supported

6/110

1. 707

Supported

1/118

4.629

Non-supported

5/110

2.327

Supported

3/114

3.869

Supported

6/108

3.854

Non-supported

7/106

2.060

Supported

4/112

2.063

Supported

2/116

4.741

Supported

6/110

2.392

Supported

There is no significant difference between
Black parents' attitudes toward child-rearing
practices with learning disabled children and
those with normal achieving children when
compared to the following:
3.0

the level of democratic attitudes
3.1 the level of democratic attitudes
and age of parent
3.2 the level of democratic attitudes
and marital status
3.3 the level of democratic attitudes
and highest education level
the
level of democratic attitudes
3.4
and income level
3.5 the level of democratic attitudes
and grade of child
the
level of democratic attitudes
3.6
and sex of child
3.7 the level of democratic attitudes
and age of child

(table continues)
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Hypotheses

df

F

Null Hypotheses
Supported/
Non-Supported

There is no significant difference between
Black_ paren_ts' attit~des ~oward child-rearing
practices with learning disabled children and
those with normal achieving children when
compared to the following:

4
5
6
7
8
9
10
11

12
13
14
15
16
17
18
19
20
21
22
23
24
25
26

the level of seclusion practiced
outside influence experienced
deification
dependency practiced
breaking of will practiced
strictness practiced
approval of activities practiced
intrusiveness experienced
fostering dependency
suppression of aggression practiced
suppression of sexuality practiced
acceleration of development
avoidance of communication practiced
marital conflicts experienced
inconsiderateness of husband
ascendency of mother experienced
martyrdom experienced
fear of hurting the child
irritability experienced
rejection of the homemaker role
encouraging verbalization
equali tarianisrn practiced
comradeship and sharing practiced

1/118
1/118
1/118
1/118
1/118
1/118

1/118
1/118
1/118
1/118
1/118
1/118
1/118
1/118
1/118
1/118
1/118
1/118
1/118
1/118
1/118
1/118
1/118

.003
3.463
0.262
1. 767
0.202
1.579
0.359
3.587
1.735
3.212
0.253
0.000
3.255
0.268
1.109
2.939
3.464
0.200
21. 868
0.155
9.188
10.986
2.658

Supported
Supported
Supported
Supported
Supported
Supported
Supported
Supported
Supported
Supported
Supported
Supported
Supported
Supported
Supported
Supported
Supported
Supported
Non-supported
Supported
Non-supported
Non-supported
Supported

Chapter 5

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

Summary
This is th e final chapter of this study and it is devoted to summarizing the
investigation, presenting the findings, conclusions, giving implications drawn from
the analysis.

Lastly, recommendations for further study and recommendations for

implementation are presented.
The purpose of this study was to determine if there were any significant
differences in the attitudes toward child-rearing practices of Black parents who
have children with learning disabilities and the attitude toward child-rearing
practices of those who have normal achieving children.

This study examined

selected variables measured on the Parental Attitude Research Instrument.
The population used in this study were mothers whose children attended
middle school in one of the sixteen school districts located in Houston, Texas. Two
sampling techniques were used in obtaining the needed representative sample size
from the population.

One sample group consisted of only parents of children who

were enrolled in special education classes and were identified as learning disabled.
The total population for this group was used since the population of LD students
was small.

The second group of mothers was randomly selected from the total

population of normal achieving children enrolled in the middle schools of the
district. A total of 130 questionnaires were administered to the combined groups.
There were 65 mothers of LD children and 65 mothers of normal achieving
119
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children. The number of subje c t s se1ected for the normal achieving group (60) was
determined by the return rate of the sub Jee
· t s parhc1patmg
· • .
in the LD group. An
equal number of subjects was obtained fo r s t a t·1st·1ca1 computations.
•
The in st rument used to measure the attitudes of the mothers was the
Parental Attitude Research Instrument.

There were twenty-three subtests that

measured maternal attitudes of the parent.
The One-Way and Two-Way Analysis of Variance (ANOVA) were used to
analyze the data. The .05 level of confidence was established as the criterion for
support or non-support of the null hypotheses.

Findings
The findings of this study were based on the results of the hypotheses tested.
Based on the analysis of data from the ANOVA, the following were found:
1.0.

There was no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and those
with normal achieving children when compared to the level of authoritarian control.
1.1.

There was no significant difference between Black parents' attitudes toward child-rearing practices with learning disabled children and those with normal achieving children when compared to
the level of authoritarian control and age of parent.

1.2.

There was a significant difference between Black parents' attitudes toward child-rearing practices with learning disabled children and those with normal achieving children when compared to
the level of authoritarian control and marital status.

r
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1.3.

There was no s1gm
· "f"I cant difference between Black parents'
attitudes toward child-rearing practices with learning disabled chil. .
dren and those with norma1 ach1evmg
children when compared to

th e level of authoritarian control and highest education level.
1.4.

There was no significant difference between Black parents' attitudes toward child-rearing practices with learning disabled children and those with normal achieving children when compared to
the level of authoritarian control and income level.

1.5.

There was no significant difference between Black parents' attitudes toward child-rearing practices with learning disabled children and those with normal achieving children when compared to
the level of authoritarian control and grade of child.

1.6.

There was no significant difference between Black parents' attitudes toward child-rearing practices with learning disabled children and those with normal achieving children when compared to
the level of authoritarian control and sex of child.

1. 7.

There was no significant difference between Black parents' attitudes toward child-rearing practices with learning disabled children and those with normal achieving children when compared to
the level of authoritarian control and age of child.

2.0.

There was no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and those
with normal achieving children when compared to the level of hostilityrejection.
There was no significant difference between Black parents' atti2.1.

tudes

toward

child-rearing practices with learning disabled

-
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children and those w·th
. .
1 normal ach1evmg
children when compared
to the level of hostility-rejection and age of parent.

2.2.

There was no signif'1can t d'ff
1 erence between Black parents' attitudes toward child-rearing practices with learning disabled children and those with normal achieving children when compared to
the level of hostility-rejection and marital status.

2.3.

There was no significant difference between Black parents' attitudes toward child-rearing practices with learning disabled children and those with normal achieving children when compared to
the level of hostility-rejection and highest education level.

2.4.

There was no significant difference between Black parents' attitudes toward child-rearing practices with learning disabled children and those with normal achieving children when compared to
the level of hostility-rejection and income level.

2.5.

There was no significant difference between Black parents' attitudes toward child-rearing practices with learning disabled children and those with normal achieving children when compared to
the level of hostility-rejection and grade of child.

2.6.

There was no significant difference between Black parents' attitudes toward child-rearing practices with learning disabled children and those with normal achieving children when compared to
the level of hostility-rejection and sex of child.

2. 7.

There was no significant difference between Black parents' attitudes toward child-rearing practices with learning disabled children and those with normal achieving children when compared to
the level of hostility-rejection and age of child.
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3.0.

There was a significant difference

between Black parents' attitudes

toward child-rearing pra t·
.
c ices with learning disabled children and those
with normal achieving ch"ld
i ren when compared to the level of democratic attitudes.
3.1.

There was no sigm
· "f"1cant difference between Black parents' attitudes toward child-rearing practices with learning disabled children and those with normal achieving children when compared to
the level of democratic attitudes and age of parent.

3.2.

There was no significant difference between Black parents' attitudes toward child-rearing practices with learning disabled children and those with normal achieving children when compared to
the level of democratic attitudes and marital status.

3.3.

There was a significant difference between Black parents' attitudes toward child-rearing practices with learning disabled children and those with normal achieving children when compared to
the level of democratic attitudes and highest education level.

3.4.

There was no significant difference between Black parents' attitudes toward child-rearing practices with learning disabled children and those with normal achieving children when compared to
the level of democratic attitudes and income level.

3.5.

There was no significant difference between Black parents' attitudes toward child-rearing practices with learning disabled children and those with normal achieving children when compared to
the level of democratic attitudes and grade of child.

3.6.

There
tudes

was no significant difference between Black parents' attitoward

child-rearing practices with learning disabled

.
children and those with
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. .
normal ach1evmg children when compared

to the level of de mocra t·ic attitudes
.
and sex of child.
3. 7.

There was no sigm·r-icant d1ff
. erence between Black parents' attitudes toward child-rearing practices with learning disabled children and those with nor ma1 ac h"1evmg
.
.
children
when compared to
the level of democratic attitudes and age of child.

4.

There was no significant different between Black parents attitudes
toward child-rearing practices with learning disabled children and those
with normal achieving children when compared to the level of seclusion
practiced.

5.

There was no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and those
with normal achieving children when compared to outside influence
experienced.

6.

There was no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and those
with normal achieving children when compared to deification.

7.

There was no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and those
with

normal

achieving

children

when

compared

to

dependency

practiced.
8.

There was no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and those
with normal achieving children when compared to breaking of will
practiced.
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9.

There was no significant difference

between Black parents' attitudes

toward child-rearing pra t·
.
c ices wi th learning disabled children and those
with normal achieving c h"ld
i ren when compared to strictness practiced.

10.

There was no significant difference between Black parents' attitudes
toward child-rearing prac t·ices with
· learning
·
·
disabled
children and those
wi th normal achieving children when compared to approval of activities
practiced.

11.

There was no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and those
with

normal

achieving

children

when

compared to

intrusiveness

experienced.
12.

There was no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and those
with normal achieving children when compared to fostering dependency.

13.

There was no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and those
with normal achieving children when compared to suppression of
aggression practiced.

14.

There was no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and those
with normal achieving children when compared to suppression of
sexuality practiced.

15.

There was no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and those
with normal achieving children when compared to acceleration of
development.
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16.

There was no significant d'ff
I erence between Black parents' attitudes
toward child-rearing pr ac t.Ices with
. learning disabled children and those
with

normal

achieving children when compared to avoidance of

communication practiced.

17.

There was no significant difference b etween Black parents' attitudes
towa rd child-rearing practices with learning disabled children and those
wi th normal achieving children when compared to marital conflicts
experienced.

18.

There was no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and those
with normal achieving children when compared to inconsiderateness of
husband.

19.

There was no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and those
with normal achieving children when compared to ascendency of mother
experienced.

20.

There was no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and those
with

normal

achieving

children

when

compared

to

martyrdom

experienced.
21.

There was no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and those
with normal achieving children when compared to fear of hurting the

22.

child.
There was a significant difference between Black parents' attitudes
.
·
cti·ces with learning disabled children and those
toward ch1ld-rearmg pra
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with

normal

ach'ievmg
·

children

when

compared

to

irritability

experienced.
23.

There was no significant difference between Black parents' attitudes
towa rd child-rearing practices with learning disabled children and those
wi th normal achieving children when compared to rejection of the
homemaker role.

24.

There was a significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and those
with

normal

achieving

children

when

compared

to

encouraging

verbalization.
25.

There was a significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and those
with normal achieving children when compared to equalitarianism
practiced.

26.

There was no significant difference between Black parents' attitudes
toward child-rearing practices with learning disabled children and those
with normal achieving children when compared to comradeship and
sharing practiced.

Conclusions
Based on the findings of this investigation, the researcher has formulated
several conclusions. They are as follow:
, ttitudes toward child-rearing practices are comWhen Black paren t s a
1.
.
·t
t tus there is a significant difference in their level
pared with mar1 a 1 s a
,
P arents of LD children have significantly
of authoritarian control.
higher levels of authoritarian control.

2.
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When Black parents' attitudes toward

child-rearing practices are compared with grade of child th
.
. ..
, ere 1s a s1gmf1cant difference in their level
of authoritarian control.
Parents of LD children have significantly
higher levels of authoritarian control.

3.

When Black parents' attitudes toward child-rearing practices are compared with marital status, there is a significant difference in their level
of hostility-rejection.

Parents of LD children have significantly higher

levels of hostility-rejection.
4.

When Black parents' attitudes toward child-rearing practices are compared with highest education level, there is a significant difference in
their level of hostility-rejection. Parents of LD children have significantly higher levels of hostility-rejection.

5.

When Black parents' attitudes toward child-rearing practices are compared with income level, there is a significant difference in their level
of hostility-rejection.

Parents of LD children have significantly higher

levels of hostility-rejection.
6.

When Black parents' attitudes toward child-rearing practices are compared with age of child, there is a significant difference in their level
of hostility-rejection.

Parents of LD children have significantly higher

levels of hostility-rejection.
7.

A significant difference did exist between the attitudes of Black
parents toward child-rearing practices with learning disabled children
, tti·tudes toward child-rearing practices with normal
and Black paren t s a
achieving children when compared to democratic attitudes.

8.

When Black parents' attitudes toward child-rearing practices are com.
t there is a significant difference in their level
pared with age of paren ,
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of democratic attitudes.

Parents of LD children have significantly
·
higher levels of democratic att1·t ud es.

9.

When Black

parents' attitudes toward child-rearing practices are com-

pared with highest education level, there is a significant difference in
their level of democratic attitudes.

Parents of LD children have

significantly higher levels of democratic attitudes.
10.

When Black parents' attitudes toward child-rearing practices are compared with income level, there is a significant difference in their level
of democratic attitudes.

Parents of LD children have significantly

higher levels of democratic attitudes.
11.

A significant difference did exist between the attitudes of Black
parents toward child-rearing practices with learning disabled children
and Black parents' attitudes toward child-rearing practices with normal
achieving children when compared to irritability experienced.

12.

A significant difference did exist between the attitudes of Black

parents toward child-rearing practices with learning disabled children
and Black parents' attitudes toward child-rearing practices with normal
achieving children when compared to encouraging verbalization.
13.

A significant difference did exist between the attitudes of Black
parents toward child-rearing practices with learning disabled children
and Black parents' attitudes toward child-rearing practices with normal
achieving children when compared to equalitarianism practiced.

Recommendations for Further Study
Based on the findings of this investigation, the following recommendations
for further study are appropriate:

1.

This investigation could be replicated to i·nclude other
conditions and normal achieving children.
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handicapping

2.
This investigation could be replicated to include Black parents of
learning disabled children attending elementary school.
3.

This investigation could be replicated to include Black parents of
learning disabled children attending senior high school.

4.

A study should be conducted on the attitudes and child-rearing
practices of Black mothers of children who have learning disabilities on
an individual basis.

5.

A study of Black parent-child relationships as they affect the cognitive
development of children with learning disabilities should be conducted.

6.

A longitudinal study should be conducted to investigate the relationships between parents and children with learning disabilities as it
relates to early intervention.

7.

This investigation could be replicated using a larger sample.

Recommendations for Implementation
Based on the findings of this investigation, the following recommendations
are presented for implementation:
1.

A series of workshops should be conducted for Black parents who have
learning
.
d"1sa bled children as related to parental child-rearing practices.

2.

A series of in-service workshops should be conducted for teachers and
administrators who work with learning d"isa bl e d children as related to
Black parental child-rearing practices.

3.

The variables examined in t his investigation should be used in developing workshops and in-service training programs.
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4.

Curriculum and instruction development for the learning disabled
progams may use the findings of this investigation in structuring new or
revised curricula.

APPENDICES
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APPENDIX A

Letter to School District
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TEXAS SOUTHERN UNIVERSITY
HOUSTON, TEXAS 77004
134
CURRICULUM AND INSTAUCTIO
COLLEGE OF EDUCATIO

February 11, 1987

Ms. Eloise Brown
Deputy Superintendent f or Ins t r uction
North Forest Independent School District
7021 Mesa Road
Houston, Texas 77228
Dear Ms. Brown:
I am Rayola Brown Cartwright, a doctoral candidate in Curriculum and Instruction
at Texas Southern Univ~rsity. This letter is being sent to request permission to use
parents of students wi t h learning disabilities and parents of normal students
enrolled in middle schools in your district during the academic year of 1987 as
participants for a diss er t a t ion study.
I am conducting a st ud y on "Black Parent Attitudes Toward Child Rearing
Practices of Learning Disabled and Normal Achieving Children" in the Department
of Curriculum and Instruction at Texas Southern University with Dr. Sumpter L.
Brooks as my a dvisor .
There appears to be a lack of literature addressing child rearing practices of Black
parents . Thus , the objective of this investigation will be to obtain empirical data
that will be us eful and beneficial to your district and the University in better
serving the needs of the parents.
The confident iality of the subjects will be held acc<?rd~ng to rese!lrch policies of the
University and the Am e r ican Psychological Asso~1?-t10n. The instrument used to
collect t he data will not ask for names of the part1c1pants.
Your approval to use parents for my research study will be greatly appreciated.
Thank you for your consideration to this request.
Sincerely yours,
[ s ]

Rayola Brown Cartwright
Doctoral Candidate
[ s ]

Sumpter L. Brooks, Ed.D.
Advisor and Chairperson
.
of Curriculum and Instruct10n
t
t
Depar men

AN EQUAL EDUCATIONAL OPPORTUNITY INSTITUTION
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North Forest Independent School District
FEBR UARY 20, 1987

--·
___
---

JOHN SAWYER. I

ELOISE K. IIAOWH

..,

___

LV, BRISCO

Mrs . Rayola Drown Ca rtwright, Doctoral
11ndlJ11le
xas Sout h r n University
3100
lclrnr n e Avi,.
HOUSlOn, Texas
77004

JAMUL BEU

tor......-•
ELAINE WAOl<IKS

__.,.

_....

lcw&a&.

...

,_..,._

-·-

GLOAIAS.WOOOS

..,_

It 1:lvcs mt• Y.t'eal p11:asun~ to gra11L you permission to c oudu cl
l11
0 1· Lh Fo r est lntlependent School Di strict on "Black
l',1rc-nl Alli lud ,·s Toward Chi Id Hearin{{ Pn1ctices of Learni n g
Olsnbled u nd No1·mal Ac hieving Chlldre11." One of the most i mp ortant
asse s that we as educators have avai labl e to us is a continuous
study of how our vou111!slers ac h ieve. or t.o loc;oite tl1<,s:P hinrlr:in ,.,...,
lo lhrlr educatio nal processes.
But before you engage in the study
I would apprecinlc previewing your survey .
Please make that survey
<1Vd 11 db I<: lo mi, fo,- 1·r.v i ew as soon as possible.
1 am sure that
there wi 11 nol be any di ff icu I ties or any problems, but I must be
assured that al l of the questions do meet with the standards of the
Board of Edu catio n and the administration of North Forest
Independe nt Schoo l District.
a sludy

SOO!l

ilS

look fo1·wa1·d to hearing from you and meeting with you as
poss ible .

Mrs. E lois e Brown, Deputy
s up erintendent for Instruction
North Forest Independent
Schoo l Dis -t ri c t

cc:

U1· S umpt e r· L . Hrooks' Ed. U.
l\tlvisor anti Chalrperson
Department of Cu rriculum and
Instruction

(713) 633-1600

HOUSTON, TEXAS 77228
10721 MESA DRIVE

P. 0 . BOX 23278
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PARENT ATTITUDE RESEARCH INSTRUMENT
INSTRUCTIONS TO SUBJECTS

"I am R YOLA B. CARTWRIGHT

•

I

.

n cooperation with school authorities, I

am studying what mothers think about how children should b e b rought up. A lot is
written on this subject in various newspaper and magazme
·
arti·cles.

Frequently,

these articles are not in agreeement. I thought it would be a good idea to find out
what mothers themselves think. You can help in the study by passing on your own
ideas. This is voluntary. If you would contribute your ideas, I will leave the form
with you and return for it in approximately twenty (20) minutes. Be frank and give
your own personal views regardless of what others may think. You do not need to
give your name.

I would, however, like you to fill out the questions on the last

page for research purposes (age, education, etc.).

So as not to use too much of

your time, we have a list of ideas which other mothers have contributed.

You

merely circle one of the four (4) letters by each statement. Circle the large 'A' if
you strongly agree, the small 'a' if you mildly agree, the small 'd' if you mildly
disagree, the large 'D' if you strongly disagree. If you have any ideas which you
feel should be included, jot them down at the end.
them.

We would appreciate having

Others who have given us their ideas say it is best to work rapidly. Give

your first reaction.

d the statements, they tend to be
If you read an d rerea

confusing and you can't finish in the amount of time we have."
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PARENTAL ATTITUDE RESEARCH INSTRUMENT•

Inventory of Attitudes on Family Life and Children

Read each of the statements below and then rate them as follows:
A

a

d

D

strongly
agree

mildly
agree

mildly
disagree

disagree

strongly

Indica te your opinion by drawing a circle around the "A" if you strongly
agree, around the "a" if you mildly agree, around the "d" if you mildly disagree, and
around the "D ' if you strongly disagree.
There are no right or wrong answers, so answer according to your own
opinion. It is very important to the study that all questions be answered. Many of
the statements will seem alike but all are necessary to show slight differences of
opinion.
Disagree

Agree
1.

Children should be allowed to disagree wtih
their parents if they feel their own ideas are
better.

A

a

d

D

2.

good mother should shelter her child from
life's little difficulties.

A

a

d

D

3.

The home is the only thing that matters to a
good mother.

A

a

d

D

4.

Some children are just so bad they must be
taught to fear adults for their own good.

A

a

d

D

5.

Children should realize how much parents have
to give up for them.

A

a

d

D

h fer and Richard Q. Bell, 1958.
Instrument (PARI) developed by Earl S. Sc ae

6.
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Yo~ mu~t always keep tight hold of baby
durmg his bath for in a
might slip.
careless moment he
A

a

d

D

A

a

d

D

A

a

d

D

A

a

d

D

It's bes~ for the child if he never gets started
wondering whether his mother's views are
right.

A

a

d

D

ore parents should teach their children to
have unquestioning loyalty to them.

A

a

d

D

child should be taught to avoid fighting no
matter what happens.

A

a

d

D

One of the worst things about taking care of a
home is a woman feels that she can't get out.

A

a

d

D

Parents should adjust to the children some
rather than always expecting the children to
adjust to the parents.

A

a

d

D

There are so many things a child has to learn
in life there is no excuse for him sitting
around with time on his hands.

A

a

d

D

16.

If you let children talk about their troubles
they end up complaining even more.

A

a

d

D

17.

Mothers would do their job better with the
children if fathers were more kind.

A

a

d

D

18.

A young child should
hearing about sex.

A

a

d

D

19.

If a mother doesn't go ahead and make_ rules

for the home the children and husba nd will get
into troubles they don't need to.

A

a

d

D

A mother should make it her _bu~iness to know
everything her children are th mkmg.

A

a

d

D

7.

8.
9.
10.

11.

12.
13.
14.

15.

20.

People who think they can get al
.
.
. th
ong m marriage w1 out arguments just d 't k
facts.
on
now the
?~ild will be grateful later on for strict
trammg.
Children will get on any woman's nerves if h
has to be with them all day.
s e

be

protected from

21.
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Children would be happier and b tt
·f
t
e er behaved
i p~ren s would show an interest in thei· r
affairs.
A

a

d

D

A

a

d

D

A

a

d

D

Children should be encouraged to tell their
parents about it whenever they feel family
rules are unreasonable.

A

a

d

D

mother should do her best to avoid any disappointment for her child.

A

a

d

D

The women who want lots of parties seldom
make good mothers.

A

a

d

D

It is frequently necessary to drive the mischief
out of a child before he will behave.

A

a

d

D

mother must expect to give up her own
happiness for that of her child.

A

a

d

D

29.

All young mothers are afraid of their awkwardness in handling and holding the baby.

A

a

d

D

30.

Sometimes it's necessary for a wife to tell off
her husband to get her rights.

A

a

d

D

31.

Strict discipline
character.

A

a

d

D

32.

others very often feel that they can't stand
their children a moment longer.

A

a

d

D

33.

parent should never be made to look wrong
in a child's eyes.

A

a

d

D

34.

The child should be taught to revere his
parents above all other grown-ups.

A

a

d

D

t
1 ays come t o his
A child should be taught O a w r ht when he
parents or teachers rather th an ig
is in trouble.

A

a

d

D

22.
23.

24.

25.

26.

27.
28.

35.

Most children are toilet trained by 15 months
of age.
There ~ nothing worse for a young mother
than ~emg al~>ne while going through her first
experience with a baby.

develops

a

fine

strong

36.
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H_aving to be with the children all the time
gives a woman the feeling her wings hav b
e een
Cli pp ed •
A

a

d

D

A

a

d

D

Children who don't try hard for success will
feel they have missed out on things later on.

A

a

d

D

Parent who start a child talking about his
worries don't realize that sometimes it's
better to just leave well enough alone.

A

a

d

D

Husbands could do their part if they were less
selfish.

A

a

d

D

not be allowed to see each other completely
undressed.

A

a

d

D

Children and husbands do better when the
mother is strong enough to settle most of the
problems.

A

a

d

D

child should never keep a secret from his
parents.

A

a

d

D

44.

Laughing at children's jokes and telling
children jokes makes things go more smoothly.

A

a

d

D

45.

The sooner a child learns to talk the better
he's trained.

A

a

d

D

46.

It isn't fair that a woman h~s to ?ear just

about all the burden of raismg children by
herself.

A

a

d

D

47.

child has a right to his own p~int of view
and ought to be allowed to express it.

A

a

d

D

48.

child should be protec t e d f r? m J·obs which
might be too tiring or ha rd for him.

A

a

d

D

49.

t
en having a wellwoman has to choose_be we nd with neighrun home and hobnobbmg arou
bors and friends.

A

a

d

D

37.
38.
39.

40.

41.

42.

43.

Parents must earn the respect
children by the way they act.

of

their

It is very important that young boys and girls
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50.

wise parent will teach a child early who is
boss.

A

a

d

D

A

a

d

D

A

a

d

D

o matter how well a married couple love one
another, there are always differences which
cause irritation and lead to arguments.

A

a

d

D

Children who are held to firm rules grow up to
be the be t adults.

A

a

d

D

It's a rare mother who can be sweet and even
tempered with her children all day.

A

a

d

D

Children should never learn things outside the
home which make them doubt their parents'
ideas.

A

a

d

D

57.

child oon learns that there is no greater
isdom than that of his parents.

A

a

d

D

58.

There is no good excuse for a child hitting
another child.

A

a

d

D

59.

Most young mothers are bothered more by the
feeling of being shut up in the home than by
anything else.

A

a

d

D

A

a

d

D

A

a

d

D

A

a

d

D

A

a

d

D

51.
52.
53.

54.
55.

56.

60.

61.

62.
63.

Few women get the grati~ude they deserve for
all they have done for their children.
Mo~hers . never . s~op ~laming themselves if
their babies are tnJured rn accidents.

Children are too often asked to do all the
.
compromising
an d adJ·ustment and that is not
fair.
Parents should teach their children that t~e
way to get ahead is to keep busy and not was e
time.
· 1· ttle upsets
Children pester you with all t~eir 1
if you aren't careful from th e fir st •
, d
good job with
When a mother doesn t O a
the father
children, it's probably because
doesn't do his part arou nd th e home.

-

64.
65.

66.
67.

68.

69.

70.
71.
72.

73.
74.
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Children who take part in sex play b
criminals when they grow up.
ecome sex
A

a

d

D

A

a

d

D

A

a

d

D

A

a

d

D

A

a

d

D

by herself before and after a new baby.

A

a

d

D

child's ideas should be seriously considered
in making family decisions.

A

a

d

D

Parents hould know better than to allow their
children to be exposed to difficult situations.

A

a

d

D

Too many women forget that a mother's place
is in the home.

A

a

d

D

Children need some of the natural meanness
taken out of them.

A

a

d

D

A

a

d

D

mother has to do the planning because she is
the one who knows what's going on i th
home.
n
e
n alert parent should try to learn all her
child's though ts.
Parent who are interested in hearing about
their children's parties, dates, and fun help
them grow up right.
The earlier a child is weaned from its
emotional ties with its parents, the better it
will handle its own problems.
wise woman will do anything to avoid being

Children should be more considerate of their
mothers since their mothers suffer so much
for them.

75.

Most mothers are fearful that they may hurt
their babies in handling them.

A

a

d

D

76.

· h JUS
· t can't be
There are some things wh1c
settled by a mild discussion.

A

a

d

D

77.

· · I"me than
ost children should have more discip
they get.

A

a

d

D

a

D

Raising children is a nerve-wracking job.

A

d

78.

79,
80.

he
his
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hil
hould not question the th· k"
rent
in 1ng of
A

a

d

D

A

a

d

D

A

a

d

D

A

a

d

D

h
i reasonable a parent should try
a child s n equal.

A

a

d

D

d Nho i "on the go" all the time will
li el be happy.

A

a

d

D

If
hild has upset feelings, it is best to leave
him lone nd not make it look serious.

A

a

d

D

If mother
ould get their wishes, they would
m t o ten a k th t their husbands be more
under t nding.

A

a

d

D

e · one of the greatest problems to be
cont n ed with in children.

A

a

d

D

The hole f mily does fine if the mother puts
her houlders to the wheel and takes charge of
things.

A

a

d

D

A

a

d

D

A

a

d

D

mother should make an effort to get her
child toilet trained at the earlieS t possible
time.

A

a

d

D

ost omen need more time than they ~re
given to rest up in the home after gomg
through childbirth.

A

a

d

D

e erve the highest esteem and
hildr n.
regard
hould ~ot be encouraged to box or
u e it often leads to trouble or

83.
84.
85.
86.

87.

88.

89.

90,

91.

92.

mother has a right to know everyt?in~ going
on in her child's life because her child 1s part
of her.

If parents ould have fun with their childre~,
the children would be more apt to take their
advice.

~-----93.
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hen a hild is in trouble he ou ht
on't be punished for talking ab~ut ~~ k~ow h.e
parent .
i with his
A

a

d

D

A

a

d

D

A

a

d

D

A

a

d

D

children .

A

a

d

D

mother's gre te t fear is that in a forgetful
momen he might let something bad happen
to the b by.

A

a

d

D

ho both ha e minds of their own get married.

A

a

d

D

Children are actually happier under strict
training.

A

a

d

D

It' nat
l for a mother to "blow her top"
hen children are selfish and demanding.

A

a

d

D

102.

There is nothing worse than letting a child
hear c iticisms of his mother.

A

a

d

D

103.

Loyalty to parents comes before anything else.

A

a

d

D

A

a

d

D

A

a

d

D

A

a

d

D

A

a

d

D

94.
95,

96.

Chil e~ ho~ld be kept a way from all hard
jo
h1 h might be discouraging.
good mo her will find enough social life
ithin the family.
It i
m time necessary for the parents to
break the hild's will.

97.
98.

99.
100.
101.

crifice almost all their fun for their

It' natur 1 to have quarrels when two people

104.

ost parents
scrappy one.

105.

young mother feels "held down" becau.se
there are lots of things she wants to do while
she is young.

106.

107.

prefer

a

quiet

child

to

a

There is no reason parents should have their
.
than that
own way all the time, any more
.
children should have their way all the time.
The sooner a child learns that a w~ st ed minute
is lost forever, the better off he will be.

1 7

108.

The trouble with giving attention to childr ,
. th
.
ens
pro bl. ems 1s ey us~ally Just make up a lot of
stories to keep you interested.

A

a

d

D

Few men realize that a mother needs some fun
in life too.

A

a

d

D

There i u u Uy something wrong with a child
ho k
lot of questions about sex.

A

a

d

D

take the l ad in family matters.

A

a

d

D

It is
mother's duty to make sure she knows
her chil ' innermo t thoughts.

A

a

d

D

hen you do things together, children feel
close to you and can talk easier.

A

a

d

D

114.

child hould be weaned away from the bottle
or bre t s soon as possible.

A

a

d

D

115.

Ta ing care of a small baby is something that
no oman should be expected to do all by
her elf.

A

a

d

D

109.
110.
111.
112.
113.

married woman knows that she will have to
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PARENT AND CHILD DEMOGRAHIC FILE
(Please Do Not Write Your Name)

DIRECTIONS:

Please complete the following questions number one (1) through
number eight (8) with the correct response.

What is your age?

1.

17-21 Years
22-26 Years
27-31 Years
32-36 Years
37 + Years

2.

What is your marital status?
arried
Divorced
Single Parent

3.

What is your highest education level?
Elementary School (Grades 1-5)
Middle or Junior High (Grades 6-8)
High School (Grades 9-12)
High School Graduate
Some College
College Graduate

4.

What is your income level?
$1,000 - $5,000
$6,000 - $10,000
$11,000 - $15,000
$16,000 - $20,000
$21,000 - $25,000
$26,000 - $30,000
31,000 +

5.

What grade is your child in this school year (1986-87)?
Sixth (6th) Grade
Seventh (7th) Grade
Eighth (8th) Grade
Ninth (9th) Grade

6.

What is the sex of your child?
Female
Male

7.

What is the age of your child?
Eleven (11) years old
Twelve (12) years old
Thirteen (13) years old
Fourteen (14) years old
Fixteen (15) years old
Sixteen (16) years old
Older
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